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Executive Summary

At the request of the National Agency (NA) Erasmus+, Dialogic innovatie & Interactie (Inno-
vation & Interaction) has carried out a study into the impact of Erasmus+ on VET. The study
was conducted in the period from July 2023 until January 2024. The core question of this
study is: What is the impact of the Erasmus+ programme on VET and more in particular on
VET centres of innovation? In addition to the regular impact study of the sector, this study
focuses specifically on the innovation initiatives in VET. These initiatives seek to effectuate a
change in the execution of vocational education and training courses, with as its stated pur-
pose to make them more relevant to both the current and future needs of the economy and
the society.

In its goals, the NA Erasmus+ states that is important the Erasmus+ projects should have
the largest possible impact and success rate. For this reason, the NA Erasmus+ pays much
attention to the impact of its programme. By this is meant the changes achieved, among
other factors, as a result of the projects - for an individual, for an organisation, and for the
society as a whole.

The main goal of this study is to acquire insight into the impact of the Erasmus+ national
actions, i.e., the student mobility (Key Action 1, KA1) and partnerships (Key Action 2, KA2),
on students, teachers, and organisations in VET. For this purpose, we also looked into the
extent to which participation in national actions led to participation in the Centres of Voca-
tional Excellence (CoVEs), and how participation in Erasmus+ affects innovation. We
furthermore delineated the contribution of participation to the four horizontal priorities as
set down by the European Commission for the Erasmus+ programme, namely: inclusion and
diversity, digital transformation, sustainability, and participation.

Study design:
For this study, we utilised the following research methods:

e Data analysis: For the data analysis, we used project information on the use of both
KA1 and KA2. As far as KA1l is concerned, we looked at the types of programmes
that made use of the mobility pathways, more in particular those of the students.
Additionally, as regards KA2, we looked at how many projects eventually submitted
an application, and which subjects these projects were focussed on.

e Questionnaire: We drew up a questionnaire in order to delineate the impact of Eras-
mus+. As far as the impact is concerned, we looked at the effects on the
organisation, teachers, and students. We also examined the effects of Erasmus+ in
relation to innovation and the four priorities. And finally, we also delineated the co-
hesion with the CoVEs. A total of 228 respondents were approached, 75 of whom
eventually filled in the questionnaire in full. Nearly half of the respondents had par-
ticipated in both KA1 and KA2. One quarter of the respondents had participated only
in KA1 and 27% only in KA2.

e Case studies: In addition to the questionnaire, we conducted an in-depth case study
at two of the participants in an Erasmus+ project. They are the Duurzaam-
heidsfabriek (Sustainability Factory) in Dordrecht and the Learning Hub Friesland.
For the case studies, we talked to one or more persons of the organisation in question
about their participation in Erasmus+. We selected the Duurzaamheidsfabriek and
the Learning Hub Friesland because they are the only two organisations known to
apply Erasmus+ best practices in their capacity as innovation centres featuring an
active involvement of VET.
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Telephone interviews among non-participants: For this study, we intended to con-
duct six telephone interviews among non-participating VET innovation centres. We
approached more than 10 VET innovation centres for these interviews but eventually
only spoke with two. From the other VET innovation centres, we either did not receive
a response or they were not interested to participate in the study. In the latter cases,
we did ask why this was the case. We were eventually able to use the resulting
information as input for the study.

Conclusions

Based on the study, we have arrived at the following conclusions:

Erasmus+’ KA1 action does not reach all programmes: An analysis of the Nuffic and
DUO date on the use of KA1 between 2018 and 2020 shows that most of the users
of the mobility pathways in VET are students in programmes linked to personal ser-
vice, educational science/teacher training, pedagogical-didactical programmes, and
the arts. Relatively few programmes in the categories welfare, technology, and busi-
ness and administration participate in KA1 mobility pathways. We corrected for the
number of students enrolled in the programme in question.

Respondents say students benefit the most from participation in Erasmus+: A large
number of the respondents (around 50%-65%) fully agreed with the proposition that
through participation in Erasmus+; (1) students have improved intercultural compe-
tencies, (2) students have greater self-confidence, and (3) students have
experienced personal growth. On average, respondents were more positive about
the impact on students versus the impact on teachers (it should be noted that they
were positive about the impact on teachers as well).

Participation in Erasmus+ leads to better embedding of internationalisation: The
study shows that participation in Erasmus+ leads to a better embedding of interna-
tionalisation at different levels within the organisation in question. This could be
observed both at the organisational level and among the teachers. For instance,
through participation in Erasmus+ teachers have developed a better awareness of
the possibilities of promoting internationalisation in VET.

Varying effects of Erasmus+ on innovation: The impact of Erasmus+ on innovation
at VET institutions primarily manifests itself in the broader forms of cooperation they
engage in, such as, for instance, with external parties, networks, and partnerships
outside the organisation. The introduction of new teaching methods and cooperation
with other disciplines within the organisation are also quite common. As far as work-
ing and learning in innovation centres is concerned, the respondents say that
Erasmus has the least influence here. We have noticed that only a few VET innovation
centres participate in Erasmus+. The main reason for this is that the respondents
have doubts about the added value of Erasmus+ to their organisations. These doubts
are reinforced by a limited availability of both time and capacity.

Greatest impact of Erasmus+ is on the priorities of inclusion, diversity, and partici-
pation: The study shows that Erasmus+ primarily has impact on the priorities
inclusion, diversity, and participation. The assessment of the level of impact, how-
ever, varies per aspect, and the contribution that Erasmus+ makes to the priorities
varies. Notable is that the impact of Erasmus+ is less pronounced on the priorities
digital transformation and sustainability. A possible explanation for the limited effect
on digital transformation could be that the digital infrastructure in the Netherlands
is already up to standards. As far as sustainability is concerned, the low impact can
possibly be explained by the organisations involved not being actively engaged in
sustainability issues, or just not through Erasmus+.
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e Integration of developed products/output is a challenge: Integration of developed
products/output in regular policy and the organisation often proves a challenge. The
questionnaire results show that a number of factors affect and/or limit the use of the
products/output. Some examples thereof are the importance of an internal driving
force, a booster in the organisation, the language of the products/output (English
instead of Dutch) and a ‘best practice’ endorsement from Erasmus+. These factors
can be subdivided in three main themes: 1) internal acceptation and integration, 2)
external recognition and familiarity, and 3) practical applicability.

e Participating in Erasmus+ can lead to participation in CoVEs despite unfamiliarity:
The study shows that participation in KA1/KA2 can lead to participation in CoVEs.
Out of the 19 respondents who are currently already participating in a CoVE, more
than 60% said that their participation in Erasmus+ has led to participation in a CoVE.
At the same time, awareness of CoVEs could be improved. Nearly half the respond-
ents say they have either never heard of CoVEs or have heard of them but are not
quite sure what they are about.

Points of special attention

Based on the main conclusions of the study, we have come to the following points of special
attention for Erasmus+:

e Investigate possibilities to increase the inclusion of programmes in KA1: This study
has made clear that there are major differences in the percentage of students per
programme who participate in a KA1 mobility pathway. We deem it advisable for NA
Erasmus+ to further determine whether possibilities exist for expanding the inclusion
of the programmes.

e Increase broader usability of KA2 products/output: The study shows that half of the
respondents say that the products and output of their most recent KA2 project are
regularly used within their organisation. Despite this positive finding, it is important
to understand how these products can be used on a wider scale, both in and outside
the organisation. The goal is to ensure that the knowledge gained during the project
is not lost. We see a number of possibilities to achieve this, such as 1) involve re-
gional partners in the partnerships at the start of the project instead of involving
them afterward in dissemination activities, 2) include in the application a require-
ment for translation of the developed products/output into Dutch and/or 3) create a
database in which all developed products can be found.

o Investigate the possibilities for increasing the participation of VET innovation centres
in Erasmus+: The study shows that participation by VET innovation centres in Eras-
mus+ is currently limited. The primary reason for this is doubts among the
respondents about the added value of Erasmus+ has for them. We consider it desir-
able to better delineate why VET innovation centres do not participate in Erasmus+
and also to look into ways to increase their participation.

e Increase the awareness of and reinforce growth towards a CoVE: The study shows
that participation in the national actions of (KA1/KA2) leads to participation in the
central actions of a CoVE. At the same time, we see in the study that a large number
of the organisations participating in the national actions still have never heard of a
CoVE or do not know exactly what they are. There is room for Erasmus+ to take
action and make organisations aware of the possibilities sooner. Increasing the
awareness also opens up possibilities for the VET innovation centres. CoVEs are after
all geared toward the development of skills ecosystems in order to contribute to,
among other things, regional development and innovation; precisely what VET inno-
vation centres are also often striving for. The question does arise whether parties
can handle a CoVE when they have no experience with KA1 or KA2 yet.
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1.1

Introduction

Background

Within this study, we focus on the Erasmus+ programme activities aimed at VET. Specifically,
on the following three aspects:

1. Mobility (Key Action 1)
2. Partnerships (Key Action 2)
3. Centres of Vocational Excellence (CoVEs)

We will briefly address these aspects below. The information originates from the Erasmus+
websitel.

1.1.1 Mobility/Key Action 1 (KA1)

This is the mobility or learning mobility of individuals, i.e., the exchange and internships of
students and teachers within Europe. The Erasmus+ mobility projects offer education pro-
fessionals and students in education the opportunity of acquiring new knowledge and skills
both in and outside the EU. For the purpose of this study, the distinction between teacher
and student mobilities is relevant.

1.1.2 Partnerships/Key Action 2 (KA2)

This concerns the cooperation or partnerships between educational organisations and insti-
tutions. In order to strengthen education, institutions and organisations in the Netherlands
can, on a small or a large scale, cooperate with organisations in other countries. Here, Dutch
organisations can take the initiative (as coordinator) or participate in these strategic part-
nerships as part of an initiative under the coordination of another country (participation as
partners). For the purpose of this study, the distinction between a Dutch participation as
coordinator or partner is relevant.

1.1.3 Centres of Vocational Excellence (CoVEs)

CoVEs bring together a broad range of local, regional, and national partners from different
countries for the purpose of developing skills ecosystems which contribute to regional devel-
opment, innovation, industry clusters, and smart specialisation strategies, as well as social
inclusion. They share a common interest in specific sectors (for instance, green and circular
technologies, e-mobility, or health care) and an innovative approach for tackling social chal-
lenges (for instance, AI, climate change, or migrant integration). A project within the
framework of CoVEs has a four-year duration. The exact duration of the project depends on
the specific goals and the activities the applicant wants to conduct. Projects within the frame-
work of the CoVEs fall under Erasmus+’ central actions. They are administrated by the
European Commission and via the European Education and Culture Executive Agency
(EACEA). KA1 and KA2 on the other hand are administrated by the NA (decentralised ac-
tions).

1 See [www.erasmusplus.nl] and [www.erasmusplus.nl]
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1.2 Research questions

For this study, a core question and sub-questions were formulated.

Core question

What is the impact of the Erasmus+ programme on VET and on innovation centres in VET in
particular?

Sub-questions

1. What role does the Erasmus+ programme play in formal VET and in the VET innova-
tion centres?

a. What does VET (Erasmus+ coordinators at formal VET institutions) consider
to be the impact of the Erasmus+ programme on students, teachers, and
the organisation?

b. What does VET (Erasmus+ coordinators, but also directors/team leaders of
innovation hubs and innovation teachers) consider to be the impact of the
Erasmus+ programme on innovation centres and on their importance for
students, teachers, shop teachers, and the organisation (hub)?

c. What are the most important results of the Erasmus+ programme, both in
formal VET and in VET innovation centres?, with regard to the four horizontal
Erasmus+ priorities (digital transformation, inclusion, participation, and sus-
tainability)?

2. Can any differences be noted between the various professional sectors/industry sec-
tors in VET, and between the formal teaching in the programmes and the informal
teaching at the innovation centres?

3. Are there any differences between the use of KA1 and KA2 in the various professional
sectors, and within those sectors between the programmes (formal education) and
the innovation centres (informal learning)?

4. Is there a cohesion between KA1, KA2 and the CoVEs? What does this cohesion look
like? Is it, for instance, the case that the CoVEs are either partly or fully the result
of the institution’s experience with Erasmus+ subsidies for strategic partnerships
(KA2)?

5. Can participation in the Erasmus+ programme be characterised as a driver of inno-
vation or new partnerships? Why? Why not?

a. What are the opportunities and obstacles for VET to give shape to an Eras-
mus+ programme in a sometimes cross-sectoral, inter-disciplinary setting
and/or cooperation with other educational institutions (HE, PE/SE, or AE)?

b. What are the needs and ambitions of ‘renewers’ at innovation centres in VET
with regard to internationalisation?

c. Do the needs of ‘renewers’ at innovation centres in VET differ from the way
internationalisation is usually defined in in the subsidy applications? And if
so, how?

6. How can the NA better support VET with their applications for Erasmus+ subsidies
for innovation initiatives and within innovation centres. Does this require a different
form of NA support compared to formal VET education? And if so, which form?

2 We understand innovation centres to mean both innovation initiatives (see the example of Learning
Hub Friesland) and actual innovation centres.
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1.3

Analysis framework

As stated, the goal of this study is to gain insight into the impact of Erasmus+ on supported
interventions (KA1l and KA2) and their contribution to the goals and specific priorities of
Erasmus+. Point of departure of the study is the Theory of Change (ToC). A ToC describes
the programme’s logic/chain of results and how it’s supposed to work, as well as the external
factors involved which could explain the observed results and impact.3 The figure below pre-
sents the ToC of Erasmus+ in relation to VET.

Specifieke goals E+ mbo

VET meets the needs of
the labour market

Increasing the flexibility of
VET

Contribution to innovation
in VET (organisational;
teaching/learning
processes/ecosystems/pro
ducts and services)

Make VET more attractive

Improve quality assurance
in VET

Set up an implement
internationalisation
strategies

Reinforce European
dimension of teaching and
learning

National priority
(KA2)

Interventions
—

Target groups

VET-students

Professionals

VET
institutions;
innovation
centres;
network of
chain partners

Outputs

Mobility
programmes

Job
shadowing,
training, etc.

Curricula,
instruments
and concepts,
strategies,
etc.

Expected outcomes

Mbo students

« Improved professional
and personal skills
Self-confidence
Better understanding of
European values

Professionals
Professional and
personal skills
Pedagogical and
didactical skills
Awareness of and
capacities to promote
internationalisation and
inclusion in VET

Organisatie
Professionalisation of
staff
Improved structures
and processes for
internationalisation,
innovation, quality, and
inclusion
Improved ecosystem
Improved educational

Expected impact

programmes

Erasmus+’ general objective:
To equip participants from all age groups with the qualifications and skills required for their meaningful participation in the democratic society, their intercultural understanding

and successful transition in the labour market, with an emphasis on the qualitative impact thereof and on a contribution to greater inclusion and cohesive, green, and digitally
capable societies.
/ digital transformation / sustainability / participation in the democratic life

Erasmus-priorities: inclusion and div
Figure 1 ToC of Erasmus+ in VET (source: authors, based on Erasmus+ Programme Guide 2022)

On the basis of the ToC presented above, we developed specific indicators in the early phase
to measure the impact of participation in Erasmus+. This did not only involve collecting the
perceptions on the level of impact of Erasmus+ on each of the subfields via an online ques-
tionnaire, but also concrete examples taken from case studies which substantiate these
perceptions.

1.3.1 Innovation in VET (and education)

In this study, the NA Erasmus+ is also interested in the relationship between Erasmus+ and
innovation. One of the research questions, for example, is intended to determine whether
Erasmus+ can be characterised as a driver of innovation. It is important to understand that
innovation can be given shape in different ways within the educational context. Does it, for
instance, involve the use of innovative forms of learning (for example, personalised learning
environments based on artificial intelligence), working with innovative teaching methods (for

3 Stein, D., Valters, C. (2012). Understanding ‘Theory of Change’ in international development: a review
of existing knowledge, p. 2
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instance, micro credentials*), working on innovation problems (for example, the develop-
ment of hydrogen applications®), a combination of the former elements, or rather something
different? Within this study, we eventually decided in favour of a broad interpretation of
innovation, varying from the development and implementation of new ways of learning and
testing to creating networks for entrepreneurship and internships for VET students. In chap-
ter 4 we will delve deeper into this subject.

Box 1 Innovation centre

Innovation centre

Within this study, we look at, among other things, participation in Erasmus+ by innovation
centres within VET (a.k.a. VET innovation centres) and its impact. For the purpose of this
study, we utilise a broad definition of the term innovation centre. These are organisations
outside of the regular VET institutions which concern themselves with innovation in VET
education. This may involve the adoption of innovative forms of learning, cooperation with
the business world, or further training at VET level. Point of departure is that a form of
innovation takes centre stage, is geared toward the VET level, and is placed outside the
regular VET educational system. VET institutions can of course still be involved in a VET
innovation centre.

1.3.2 Horizontal priorities

The objective of the Erasmus+ programme is ‘to support the educational, professional, and
personal development of people in education, training, youth work and sports, both in and
outside of Europe and thus contribute to sustainable growth, high-quality employment and
social cohesion, and to promote innovation and the strengthening of the European identity
and active citizenship.®” The European Commission has drawn up four horizontal priorities?
for the Erasmus+ programme which are to contribute to realising this general objective,
namely 1) inclusion and diversity, 2) digital transformation, 3) environment and combating
climate change and 4) participation in the democratic process, shared values, and social
engagement. For the Netherlands, the Ministry of Education, Culture, and Science has des-
ignated the priorities of 1) digital transformation and 2) inclusion as main priorities.

The priority ‘inclusion and diversity' focuses on fostering equal opportunities and participa-
tion in programmes for a broad group of individuals, regardless of their background. This
comprises addressing limitations related to disabilities, health issues, educational obstacles,
cultural differences, social adjustment issues, economic challenges, discrimination, and ge-
ographical obstacles. The goal is to ensure that everyone, regardless of their personal
circumstances, has the opportunity to fully and effectively participate in social activities and
education and training programmes. The goal of digital transformation is to have more peo-
ple make a more intensive use of information, communication, and technological means, and
to promote the integration of physical mobility, virtual learning, and virtual cooperation. The
Erasmus+ programme also has as a priority to promote knowledge and skills related to cli-
mate change and sustainable development, both in and outside the EU, for instance, by
supporting the use of innovative practices in the field of sustainability. This final priority

4 See, for instance: [www.versnellingsplan.nl]

5 See, for instance: [www.h2hubtwente.nl]

6 Erasmus Plus objectives: [erasmus-plus.ec.europa.eu]

7 Erasmus Plus priorities: [erasmus-plus.ec.europa.eu]
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focuses on increasing the participation of citizens in democratic processes and their
knowledge of the European Union.

For this evaluation, we developed indicators for measuring the Erasmus+ priorities (digital
transformation, inclusion, participation, and sustainability). Relevant components making up
these indicators are included in the table below, inspired by, among other things, the SELFIE
tool, developed for measuring the level of digital transformation of vocational education, but
also a recent study into the ‘greening’ of the Creative Europe Programme (Ockham IPS col-
laborated in both projects).8

Table 1 Possible indicators for the horizontal priorities

Inclusion

Digital transfor-
mation

Sustainability

Participation

Having an inclusion
and diversity strat-
egy and action plan.

Having dedicated
staff responsible for
the coordination,
communication, and
execution of inclu-
sion and diversity
activities.

Training staff on in-
clusion and
diversity.

Using the voice of
the student for de-
veloping,
monitoring, and
evaluating our offer.

Having procedures
in place to ensure
that our training of-
fer is inclusive.

Having a digital
strategy and action
plan. Having digital
devices which can
be used in teaching.
Our staff have pos-
sibilities for their
continuous profes-
sional development
in the use of digital
technologies.

Having digital de-
vices for student
use. Having physical
spaces which sup-
port teaching and
learning with digital
technologies.
Students in need of
special support hav-
ing access to
supporting technol-
ogies.

The use of digital
means for teaching
and learning activi-
ties.

8Greening the Creative Europe Programme (2022). [creative-europe-desk.de]

12

We have a green-
ing/sustainability
strategy and action
plan.

Calculating the eco-
logical footprint.

Having dedicated
staff responsible for
the coordination,
communication, and
implementation of
the greening/sus-
tainability strategy.

Training staff in
good environmental
practices. The use
of environmental
certifications/eco la-
bels.

Cooperating with
organisations/pri-
vate citizens to
reinforce the sec-
toral capacity to
operate more sus-
tainably.

We have a strategy
for promoting active
citizenship and de-
mocracy.

Training staff in ac-
tive citizenship.

Offering activities
enabling students to
develop and express
their own opinions.

Providing space to
learners in which
they can take/expe-
rience
responsibility.

Offering activities
activating students’
democratic partici-
pation.
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Inclusion Digital transfor- Sustainability Participation

mation
Cooperating with Entrenching green Having structures
other organisation skills in the learning enabling learners to
supporting disad- offer. influence the learn-
vantaged ing offer (for
participants. instance, learners
council).

Monitoring the exe-
cution of the
greening strategy
and plan.

Within the study design (see also paragraph 1.4), we have chosen to determine to what
extent participation in Erasmus+ has contributed to the development on the above indica-
tors.

1.4 Research methods

1.4.1 Introduction

In this study, we made use of four research methods, to wit, a data analysis, an online
questionnaire, two case studies, and telephone interviews. These methods are briefly ex-
plained below.

1.4.2 Data analysis

For the data analysis, we made use of project information on the use of both KA1 and KA2.
As far as KA1 is concerned, we looked at the types of programmes which have made use of
the mobility pathways, and more in particular at the students. In addition, for KA2 we looked
at the number of projects which eventually submitted an application, and on which subjects
these projects are focused.

1.4.3 Questionnaire

Background

We drew up a questionnaire to delineate the impact of Erasmus+. As far as the impact is
concerned, we looked at the effects on the organisation, teachers, and students. We also
examined the effects of Erasmus+ in relation to innovation and the four priorities. Finally,
we also delineated the relationship with the CoVEs. The questionnaire was distributed among
both the Erasmus+ coordinators of educational institutions (KA1) and the project applicants
for KA2 projects, who were then asked to distribute the questionnaire among people involved
in Erasmus+ in VET. In addition, actions were put out to increase the response among people
involved in Erasmus+ in organisations.

Responses

We distributed the questionnaire among the contacts for KA2 projects and Erasmus+ coor-
dinators via the network of the NA Erasmus+. 228 persons were approached and a total of
75 respondents filled in the questionnaire in full. As regards background characteristics, we
asked the respondents about 1) the type of position they hold, 2) how they would
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characterise their organisation which participated in Erasmus+ and 3) whether their organi-
sation participated in KA1, KA2 or both.

Table 2 presents the overview of the answers to the question *how would you characterise
your organisation with which you participated in the Erasmus+ programme?’. It shows that
nearly half (48%) work at an ROC (regional training centre). One quarter (24%) of the
respondents filled in the ‘other’ option and indicated they work at a different type of organi-
sation, including special needs education, VET, a university of applied sciences, and a sports
organisation. With just three respondents (4%), innovation centres are poorly represented
in the questionnaire.

Table 2 How would you characterise your organisation with which you participated in the Erasmus+
programme? (n=75)

Lorganisation ————umber ———perconage |

ROC (regional training centre) 36 48%
AOC (agricult. training centre) 7 9%
Trade school 11 15%
Innovation centre 3 4%
Other 18 24%

Source: Questionnaire among persons involved in KA1 and/or KA2 projects

Table 3 shows the overview of the functions held by the respondents. The respondents could
tick multiple answer options. The majority (67%) holds a function as Erasmus+ coordinator.
Over a third (37%) say they also hold and/or hold a different function than the pre-selected
options, including policy or project officer, trainer, or training manager.

Table 3 What is your position? (Multiple answers possible) (n=75)

[posiion ——————humber | porcomiage |

Training coordinator 4 5%
Erasmus+ coordinator 50 67%
Instructor 1 1%
Teacher 1 1%
Other 28 37%

Source: Questionnaire among persons involved in KA1 and/or KA2 projects

In the questionnaire, we asked the respondents which internationalisation activities their
organisation engaged in between 2014 and 2022, see Figure 6. About half (48%; 36 re-
spondents) say that their organisation participated both in KA1 and KA2. One quarter (25%;
19 respondents) say they only made use of KA1l and one quarter (27%; 20 respondents)
only of KA2.
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Organisation's participation in KA1 and KA2

= Both (KA1 and KA2) =Only KA1 Only KA2

Figure 2 In which internationalisation activities did your organisation participate in the period 2014-
2022? (n=75) Source: Questionnaire among those involved in KA1 and/or KA2 projects

1.4.4 Case studies Erasmus+

In addition to the questionnaire, we conducted a case study with two participants in the
Erasmus+ project. The two participants concerned are the Duurzaamheidsfabriek (Sustain-
ability Factory) in Dordrecht and the Learning Hub Friesland. For the purpose of the case
study, we talked to one or more people of the organisation about their participation in Eras-
mus+. The choice of the Duurzaamheidsfabriek and the Learning Hub Friesland was
motivated by the fact that they are they only two organisations known to apply the Erasmus+
‘best practices’ van Erasmus+ as innovation centres with an active involvement of VET.

The case studies are intended to obtain a better picture of how Erasmus+ affects the organ-
isation and are discussed across the report as an example of or in contrast with the
questionnaire results. This includes both the large impact stories at the organisational level
and in the surrounding broad context (innovation ecosystem, but also the relatively small
behavioural or perceptual changes, for instance, among participating teachers and students.

The Duurzaamheidsfabriek (Sustainability Factory), Dordrecht

The Duurzaamheidsfabriek is an initiative of the Leerpark (Learning Park) cooperation, which
resulted from a partnership between the Dordrecht council and the ROC Da Vinci College.
The goal of this public-private cooperation is to foster innovation, create a hybrid learning
environment for students, strengthen vocational education, and to give shape to technology
promotion. Since its opening in 2013, the Duurzaamheidsfabriek has focused specifically on
the (maritime) manufacturing industry, the energy transition, and smart technology, all of
them closely linked to the region’s strategic themes. An important aspect is that a substantial
share of the infrastructure and facilities at the factory are owned by the regional business
community, which affords them an active role in the education development. The factory is
home to a number of businesses and has manufacturing halls and various production and
business spaces are available to let. The European Union has invested in the Duurzaam-
heidsfabriek in Dordrecht. The EU subsidies are being used specifically for investments in the
building and the development of new maritime technologies. The Duurzaamheidsfabriek is
part of the Southeast-South Holland region, which includes both the ‘Drecht’ cities (i.e., the
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southern part of the conurbation in the west of the Netherlands) and the Alblasserwaard
polder. The Alblasserwaard is characterised by low-lying, sparsely populated agricultural ar-
eas, whereas the Drecht cities form a conurbation. Water plays a crucial role in this region,
due to it being surrounded by three rivers and a canal. It is known as an important centre
of the maritime sector, among other things, because of the presence of a humber of ship-
yards.

The Da Vinci College is the VET school connected to the Duurzaamheidsfabriek. The Da Vinci
College organises student and teacher participation in Erasmus+ projects. Concretely, during
our visit to the Duurzaamheidsfabriek we discussed KA1 mobility pathways and two KA2
projects, namely the Edutrans project and the follow-up project which was accepted in Sep-
tember of 2023.

The Edutrans KA2 project was set up in cooperation with seven European VET schools from
the Netherlands, Denmark, Germany, Spain, and the Basque Country. They collaborated on
developing teaching methods and curriculums (levels 2-5) on the energy transition in col-
laboration with businesses. Students were extensively involved in testing the resulting
products. Edutrans responds to the global challenge posed by climate change and the ne-
cessity of an energy transition. This requires new technologies and skills from people. Current
VET students for the most part do not have the right skills to seamlessly match current and
future industrial needs. This is why an international approach was chosen, among other
things, because of the international importance of the energy transition. The Edutrans part-
ners have developed teaching methods which can be used in different countries and
educational systems. The partners have developed 14 technical models and accompanying
training for students at levels EQF 2, 3, 4, and sometimes 5. Examples of technical models
are, for example, vertical farming, hydro-energy, or energy storage. Businesses can use the
teaching material for in-service training of their staff. Teachers can download the teaching
material and use it in their own classes. The teaching material includes, among other things,
lists of materials, budgeting aids, a student and teacher manual, technical drawings, etc.

A spin-off KA2-project, a sequel to Edutrans, was approved in September 2023 and is cur-
rently ongoing. Four schools from the Netherlands, Germany, Denmark, and Spain are
participating in this project, The goal of this KA2 project is to have students build on the
technical skills they developed in Edutrans with a special focus on digital and general skills.
More specifically, students at the Duurzaamheidsfabriek are working on mobile flower boxes
as part of the ‘cooling down the planet’ component. This project is emphatically more about
the students’ soft skills, such as the ability to cooperate, flexibility, and responsibility. Within
this project, the role of the participating teachers is to investigate how cooperation among
students can increase the efficacy in developing their 21st century skills.

The main goal is the development of a new teaching resource or model which focuses on the
question: how can the teacher make the students work together more effectively? The pro-
ject has special attention for the involvement of hard-to-reach students. Its run time is 1.5
to 2 years, with third-year students the most important target group.

Learning Hub Friesland & Friesland College (Firda as per 1 August 2023)

Learning Hub Friesland is a project organisation which initiates innovative projects in Fries-
land, for which purpose they make use of different European subsidy programmes such as
Erasmus+. They seek to find solutions for educational problems in cooperation with the ed-
ucation sector, the government, and entrepreneurs. Point of departure is to involve local
parties in their projects which are used to connect to the international level. With the support
of Erasmus+, Learning Hub Friesland has taken on a number of different educational inno-
vation projects varying from primary to higher education. Over the past few years, they have
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also executed a number of Erasmus+ projects in VET. By bringing together regional stake-
holders and coaching Erasmus+ projects, they act as an innovation hub and unburden
organisations in their project applications. They do not form part of any educational institu-
tion and operate autonomously as a social PLC. Their advisory board is well connected in
educational, business and government circles, who support them in implementing their vi-
sion.

Prior to its cooperation with Learning Hub Friesland, Firda, formerly known as Friesland Col-
lege, was already involved in Erasmus+ programmes, even though it was not primarily
focused on applying for larger subsidies within this context. In the past few years, also in
cooperation with Learning Hub Friesland, Firda has substantially expanded its involvement
in both KA2 and KA3 projects, which points to a strategic strengthening of its international
activities. In the past few years, Learning Hub Friesland has executed various Erasmus+
projects in VET. An example of which is the ‘'Story Valley’ project in which the Friesland
College has developed a ‘Find the Story module’” which supports students in discovering the
stories of the people and places around them. These are stories intended to bring students
into contact with the historical heritage of their region. This project has resulted in, among
other things, a new project (FabConnect). Yet another project is DaDOM, in which modules
have been developed for VET care programmes to increase the use of musical interventions
in the care sector. The project seeks to equip future care professionals with knowledge about
musical interventions (as part of the curriculum for VET students but also in the curriculum
of the teacher training college). Also developed was a toolkit for care organisations, intended
for care managers and care professionals. At this moment, there are plans to scale this
project up to a Centre of Vocational Excellence in the field of Human Centred Care. And
another project is Craft your Future, within which different products and aids have been
developed to assist vocational education and training institutions in creating a new genera-
tion of students capable of combining traditional trades, new technology and trends, and
elements of the circular economy to create the sustainable products of the future. This in
combination with the application of new technologies (such as 3-D printing) to traditional
trades. A game has been developed for this purpose, but also learning resources, instru-
ments, and work assignments for students. This project has won this year’s European
Innovative Teaching Award. Another project, facilitated by Learning Hub Friesland, is Gig
(‘ENTERING THE GIG ECONOMY’) within which an educational programme was created for
young people that increases their awareness of the gig economy and the opportunities and
threats it entails. The programme also makes them better equipped to enter the labour
market and better protected against the possible pitfalls within the gig economy. Entrepre-
neurial skills play an important role in this respect.

The project also connects stakeholders involved in the gig economy so as to join forces at
the regional level. This project has had a follow-up in a KA3 project named ‘Giggin’ Policy’
which involves cooperation between the Friesland College, ROC Friese Poort, and the Leeu-
warden city council. An important component of this project was how better to involve young
people in policy. Within this framework, ‘policy pacts’ were developed with the goal of having
every meeting include a minimum of 50% young people. The outcomes of this project were
part of what inspired the Leeuwarden council to reflect on a future application for European
Capital of Youth.

All of these projects have in this way had an important impact on both policy and practice.
Characteristic for all Learning Hub Friesland’s projects is that all kinds of regional parties
(government, education, business world) are included in the project to thus improve the
social capital and cooperation in the region and in so doing promote innovation (instead of
just one ROC which cooperates with foreign VET institutions).
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In the case study descriptions, we alternate information between Learning Hub Friesland on
the one hand and the Friesland College (now Firda) on the other as we interviewed these
organisations separately about their joint Erasmus+ projects. The information on Learning
Hub Friesland is focused more on their role as a hub and catalyst of Erasmus+ projects
whereas that of the Friesland College is focused more on the continued impact of the Eras-
mus+ projects on their institution.

Telephone interviews non-participating VET innovation centres

Prior to the study, we intended to conduct six telephone interviews among non-participating
VET innovation centres. We approached more than ten VET innovation centres requesting
their participation, but eventually interviewed only two. From the other VET innovation cen-
tres, we either did not receive a response or they said they were not interested in
participating in the study. In the latter cases, we did ask why this was the case. We were
eventually able to use the resulting information as input in our study.
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2.1

Deployment of Erasmus+ within VET

In this chapter we delve deeper into the deployment of Erasmus+ within VET. In doing so,
we distinguish between KA1 and KA2. Here, we make use of the outcomes of both the data
analysis and the questionnaire

The use of KA1 in the period 2014-2020

In the period 2014-2020, students in VET made use of the Erasmus+ mobility pathways
(KA1) 21,688 times. Table 4 shows how their use is distributed across the different types of
education programmes. For the classification of the programmes, the International Standard
Classification of Education (ISCED) was used, more specifically the sub-group classification
in the table below, the mobility pathways were not included of which the field of education
was not known, this applies to around 23% of the pathways.

Table 4 Use of KA1 by ISCED sub-group (Source: Data provided by Nuffic)

Personal services 37.0%
Business and administration 15.9%
Arts 11.9%
Educational science, teacher training colleges, and pedagogi- 10.1%
cal/didactical courses

Health care 9.1%
Social services 4.8%
Technology and technical services 2.3%
Information technology 1.8%
Transport and logistics 1.0%
Food and non-ferrous technology 0.9%
Languages 0.9%
Architecture and construction 0.9%
Agriculture 0.9%
Veterinary medicine and care 0.8%
Public security 0.6%
Social and behavioural sciences 0.4%
Biology and biochemistry 0.3%
Law 0.2%
Environment and nature conservancy 0.2%
Physical sciences 0.2%
Mathematics and statistics 0.0%
Journalism and information 0.0%
Forestry 0.0%
Hygiene and labour protection 0.0%
Religion and theology 0.0%
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It is clear from the above table that most of the users of the mobility pathways in VET fell
under the personal services category (37%). Within this category, the programmes involved
are tourism and leisure activities (16%), sports (8.6%), and hospitality (7.2%). The second
and third sets of programmes are business and administration (15.9%), and art (11.9%).
The first three categories account for nearly 65% of all mobility pathways. Furthermore, it is
notable that a large number of categories have but very few users. This could, however,
have to do with the fact that there are few students in the programmes for these categories
to begin with. This is why we made a comparison with the number of VET students. In doing
so, we zoomed in on the period 2018-2020, as for this period we have data for both partici-
pation in Erasmus+ mobility pathways and the number of VET students. The results are
presented in Table 5.

Table 5 Comparison of participation in Erasmus+ (KA1) in VET and the number of VET students (for the
period 2018-2020). Source: Data provided by Nuffic and DUO?

Category Proportion of stu- Proportion of Difference (in
dents participating students by percentage
in KA1 by pro- programme points)
gramme category category

Architecture and construction 0,6% 3,7% -3,1%

Business and administration 12,1% 16,0% -3,9%

Biology and biochemistry 0,0% 0,0% 0,0%

Forestry 0,0% 0,0% 0,0%

Veterinary sciences and care 0,0% 0,6% -0,6%

Health care 8,2% 8,2% -0,1%

Hygiene and labour protection 0,0% 0,1% -0,1%

Information technology 1,5% 3,3% -1,8%

Journalism and information 0,0% 0,3% -0,2%

Art 12,9% 7,6% 5,2%

Agriculture 1,2% 2,9% -1,7%

Food and non-ferrous technology 0,2% 2,6% -2,4%

Environment and nature con- 0,0% 0,1% -0,1%

servancy

Physical sciences 0,1% 0,3% -0,2%

Educational science, teacher 13,1% 2,3% 10,8%

training colleges, and pedagogi-
cal/didactical courses

Public security 1,1% 2,6% -1,5%

Personal services 37,5% 16,0% 21,5%

Law 0,6% 0,0% 0,6%

Technology and technical ser- 2,3% 12,7% -10,4%

vices

Transport and logistics 1,3% 3,9% -2,6%
° [duo.nl]
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Category Proportion of stu- Proportion of Difference (in
dents participating students by percentage

in KA1 by pro- programme points)
gramme category category
Fisheries 0,0% 0,0% 0,0%
Social services 4,6% 16,8% -12,2%
Total 100% 100%

The comparison shows that students from programmes related to personal services, educa-
tional science/teacher training and pedagogical/didactical courses, and art relatively often
participated in KAl. The share of students within the total number of participants in KA1 is
higher than the share of these programmes within the total student population. The reverse
is true for the programmes in the categories social services, technology, and business and
administration. They have a relatively low participation in Erasmus+.

A possible explanation for the occasional big differences could have to do with the nature of
the programme. Personal services, for instance, includes the tourism, hospitality, and leisure
programmes. These are all specifically programmes in which internationalisation plays a role.
It is imaginable that this is to a much lesser degree the case with programmes like social
services and technology. Also, internationalisation plays a much smaller role in the curricu-
lum of these programmes. This became clear, among other things, from the
Duurzaamheidsfabriek case.

2.2 The use of KA1 by the applicants

We made a subdivision in the questionnaire into questions only about KA1, and later about
KAZ2. This section is about the employment of KA1 by the applicants. To the question whether
teachers make use of mobility pathways within KA1, 51 respondents replied ‘Yes’ (93%), see
Figure 3.

Teachers KA1

I don't know I 2%

No . 5%

0% 20% 40% 60% 80% 100%

Figure 3 Do teachers make use of mobility pathways within KA1? (n=55) Source: Questionnaire among
those involved in KA1 and/or KA2 projects
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Most of the respondents (89%) say that students make use of mobility pathways within KA1
(see Figure 4).

Students KA1

I don't know I 2%

No - 9%

0% 20% 40% 60% 80% 100%

Figure 4 Do students make use of mobility pathways within KA1? (n=55) Source: Questionnaire among
those involved in KA1 and/or KA2 projects

We asked about the way in which students participate in mobility pathways within KA1. This
can be singly, in groups, or in a combination thereof. The answers in Figure 5 show that half
(53%) of the respondents say that students for the most part participate singly in KA1 path-
ways. Around one quarter (27%) of the respondents say students go just as often singly as
in groups, and 14% say that most of the students participate in KA1 pathways as part of a
group. Around 6% of the respondents say they don’t know.

Way in which students participate in KA1

m Mostly alone

= Mostly as part of a
group

= As often alone as part
of a group

= ] don't know

Figure 5 In which way do students participate in mobility pathways within KA1? (n=49) Source: Ques-
tionnaire among those involved in KA1 and/or KA2 projects

Respondents were at liberty to indicate how many groups of students (a group is two people
or more) went abroad within KA1 in the past academic year (2022-2023). This was an open
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guestion, with some respondents including teachers in their answers. After adding up all the
figures of groups of students in the answers, the average number of groups of students in
the past academic year amounts to 14 groups per institution.

Duurzaamheidsfabriek, Dordrecht

At the Duurzaamheidsfabriek, students and teachers participate in KA1 mobility pathways.
Students can participate in foreign internships, many of which are located in Spain. There
are, however, no fixed companies where students can follow their internship. Instead, it
is assessed on an individual basis where students can best go for their internship, where
they would like to go, what they want to learn there, and whether it fits their education
programme. Each internship exchange is therefore made-to-measure in order to match a
student up with a suitable organisation. The student can themselves say where they would
like to go. The international office supports them in that respect and can make use of its
own (Erasmus+) network to match students up with the right company. Students who go
on an internship abroad often do so alone or in pairs. The case study shows that travelling
independently is considered a very positive experience for the students as it contributes
to their self-reliance and sense of responsibility.

There are also KA1 projects which are undertaken with groups of students. An example
thereof is a group of students and a teacher who flew to Bilbao in Spain to attend a robot
contest. Some of the students had never travelled on a plane before. Participation in an
Erasmus+ project is budget neutral; it does not actually cost the students anything extra.
The covered costs include the trip, a place to stay, and food. This makes it possible to
have students with limited funds participated in such projects.

And finally, foreign students are also welcomed at the Duurzaamheidsfabriek, such as two
students from Spain in 2022. There is an exchange of students between different institu-
tions.

Friesland College (Firda per 1 August 2023)

The Friesland College has always been active in international exchanges of students and
staff. An internationalisation framework letter was recently drafted in which the Friesland
College states its ambition to have every student participate in at least two international
activities/components during their study. This can be an internship or study period abroad,
but also internationalisation ‘at home’. The importance of internationalisation for teachers
and staff is also increasingly emphasised by management. As a result, the institution has
seen rising mobility figures over the past years (particularly after COVID-19). According
to the respondent, internationalisation was viewed differently in the past, and time and
resources were not always made available across all levels of the organisation. The impact
stories of colleagues, and the visibility and further embedding of developed outputs in the
organisation have also made a contribution to the increased awareness of the importance
of internationalisation. Erasmus+ has also played a valuable role in the development of
elective subjects that are no longer a fixed component of all qualification files due to a re-
evaluation of the qualification files since 2016 (for instance, for entrepreneurship educa-
tion).

Dialogic innovatie e interactie 23



2.3 The use of KA2 over the period 2014-2020

Over the period 2014-2022, 126 cooperation projects were financed by Erasmus+ for VET.
The figure below shows the development over the years.

Number of KA2 projects (per funding year)
25

20

R

10

Number

2014 2015 2016 2017 2018 2019 2020 2021 2022
Year

Figure 6 Number of cooperation projects of Erasmus+ in VET over the period 2014-2022 (Source: Data
provided by Nuffic)

We also looked in more detail at the subjects mentioned in the cooperation projects. The
results are presented in the table below. It is important that more than one subject can be
mentioned per project.

Table 6 Most often mentioned subjects regarding cooperation projects (Source: Data provided by Nuffic)

New innovative curricula/educational methods/development of training 50
courses

Entrepreneurial learning - entrepreneurship education 20
International cooperation, international relations, development cooperation 19
Cooperation between educational institutions and business 17
Labour market issues incl. career guidance / youth unemployment 14
Recognition, transparency, certification 14
Environment and climate change 12
Creating new, innovative or joint curricula or courses 11
Inclusion - equity 11
ICT - new technologies - digital competences 10

Most often mentioned by far is the development of new innovative curricula or educational
methods. This involves 61 of the 126 projects (around 48%) if we also include the subject
‘Creating new innovative or joint curricula or course’ (n=11), which, strikingly, has been
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deemed to be a separate subject. Subsequently, the image soon grows more diverse. For
instance, entrepreneurship education (20 times, 16%) and international cooperation (19
times, 15%). Because multiple subjects can be named per project, the numbers cannot
simply be added up.

Furthermore, we see that applications have been submitted by 76 different organisations.
These are specifically the organisations which have been appointed as coordinator. 50 or-
ganisations did only one project, the other 26 did two or more. The Friesland College clearly
stands out. They executed nine cooperation projects in the period 2014-2022, considerably
more than the number two, Stichting Stivako!?, which executed five cooperation projects in
the period 2014-2022.

The use of KA2 by the applicants

The use of KA2 by applicants was surveyed separately in the questionnaire. Most of the
respondents (63%) filled in that their most recent KA2 project had not yet been completed.
Nearly a third (29%) said they had completed their latest project in 2022, and some in 2021
and 2020. In addition, some respondents (4%) were not sure when they had completed their
most recent project (see Figure 7). None of the respondents had completed their latest pro-
ject between 2014 and 2019.

Latest completed KA2-project

0,
70% 63%
60%
50%
40%
29%

30% °
20%
10% S 4% 4%

0% — L [ ]

2020 2021 2022 The project is I don't know
not yet
completed

Figure 7 In which year was your latest KA2 project completed? (n=56) Source: Questionnaire among
those involved in KA1 and/or KA2 projects

Nearly three-quarters (70%) of the respondents said their organisation was lead applicant
in their latest KA2 project.!! Nearly a third (30%) said they were a project partner (see
Figure 8).

10 Stivako is the institute for innovation, education programmes, training courses and workshops for
entrepreneurs, management, and staff in the creative industries. [www.stivako.nl

1 The questionnaire was conducted with the support of NA Erasmus+ and distributed among individuals
who participated in a KA2 project, and for KA1 among the Erasmus+ coordinators within the institution.
As far as the individuals who participated in a KA2 project are concerned, they were the contacts as
they were known to the NA at the institutions that were also the lead applicant. I.e., we did not
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Lead applicant or project partner KA2
project

m L ead applicant = Project partner

Figure 8 Was your organisation lead applicant/initiator or project partner in your latest KA2 project?
(n=56) Source: Questionnaire among those involved in KA1 and/or KA2 projects

We surveyed how many staff of the respondents’ organisation are or were involved in KA2
projects. Nearly half (43%) of the respondents said that a maximum of five staff members
are involved. Slightly more than a third (36%) said this number was between five and ten
staff members, and nearly a fifth (16%) said between 10 and 25. None of the respondents
said that they were working on a KA2 project involving more than 50 staff. See the full
overview in Figure 9.

explicitly survey all those involved in a KA2 project (so also the project partners). It is possible that
the Erasmus+-coordinators for a KA1l project indicated that they also participated in a KA2 project as
project partner, but this information was not available to us beforehand. This information implies that
the division between lead applicants and project partners is only relevant within the specific area of
study and does not allow for any broader conclusions.
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Staff involved in KA2-project

Idon't know B 2%
More than 50 staff involved = 0%
Between 25 and 50 staff involved [l 4%
Between 10 and 25 staff involved I 16%
Between 5 and 10 staff involved | NN 6
Maximum of 5 staff involved | NI /-

0% 10% 20% 30% 40% 50%

Figure 9 How many staff members of your organisation are/were involved in your latest KA2 project?
Only one answer possible. (n=56) Source: Questionnaire among those involved in KA1 and/or KA2
projects

We asked the respondents which products and services they develop within their KA2 project.
The respondents could fill in multiple answers. A total of 56 respondents gave 187 answers,
see Figure 10 below. The most striking outcome is that 80% of the respondents say they
develop curricula, training modules, language courses, or pedagogical concepts during their
KA2 project, followed by teaching materials for teachers or staff (64%). Fewer respondents
reported involvement in developing a publication, book, or position paper (7%), development
of webinars or 'blended learning' courses (27%), and development of films or instruction
videos (20%). Four respondents said they were developing something else, including good
practices, VR modules, and a web app. The emphasis on developing curricula and trainings
modules suggests that there is a strong focus on educational content and pedagogical ap-
proaches within the KA2 projects.

Development within KA2-projects

Development of movies or instruction videos I 20%

Development of webinars or 'blended learning'
courses

I 7%
Publication/book/position paper I 7%
Online tools INEGNNN 0%
Teaching material for teachers/staff | NN /-
Websites I 540
Manuals/handbooks I /3%

Curricula, training modules, language courses or
pedagogical concepts

I, 30

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Figure 10 In your latest KA2 Erasmus+ project, what has been developed for yourself and your col-
leagues? (Multiple answers possible) (n=56) Source: Questionnaire among those involved in KA1 and/or
KAZ2 projects
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Duurzaamheidsfabriek

At the Duurzaamheidsfabriek, multiple KA2 projects are ongoing. Currently, there are four
KA?2 projects in progress. The average KA2 project has an 18-month to two-year time span
in which students are being actively involved. An example of a now completed KA2 project
is Edutrans, a project about the energy transition in which seven VET!2 accredited schools
took part. In this project, curricula and training models have been developed for students
and teachers, so this project can be executed elsewhere as well. Concretely, a handbook
has been developed comprising the 14 developed scale models which is free to download
from the Edutrans!3 website. The outcomes of KA2 projects are also published on the
website of the Duurzaamheidsfabriek’s International Office.

Friesland College (Firda per 1 August 2023)

Within this institution, about 24 Erasmus+ projects are ongoing, varying from KA1 to KA2
and KA3 projects. The stakeholders we interviewed say the KA2 project fits quite well with
the desire to innovate education and for the continued development of teaching materials.
Here, the institution writes goal-oriented Erasmus+ applications with partial support from
external project agencies, such as Learning Hub Friesland. Friesland College says this
eliminates much of the administrative burden, so that teachers can focus on the project
content.

The Respondents say that they prefer major Strategic Partnerships over the ‘Small-scale
Partnerships’ because they better match their desire to use Erasmus+ to develop concrete
outputs (such as innovative teaching curricula). They also regard themselves as an expe-
rienced Erasmus+ applicant and were informed by the NA that experienced applicants are
not eligible for ‘Small-scale’ Partnerships.

2.5 Added value of Erasmus+

In addition to the importance of knowing what the impact of Erasmus+ is on VET, it is also
important to know whether the financing by Erasmus+ plays a role in the format and content
of student mobility and the partnerships of the VET institution, or whether this could have
taken place without Erasmus+ as well. We explicitly asked about this in the questionnaire:
the results can be found in Figure 11.

Out of the 75 respondents, 35 (47%) say that they could not have realised the same form
and substance of the student mobility and the partnerships without the financing from Eras-
mus+. Subsequently, 26 respondents say that they would have done partly the same thing,
but in a slimmed down form. Only a small group (1%) says there wouldn't have been any
difference without Erasmus+. This proves that the added value of Erasmus+ for the realisa-
tion of activities is quite high.

12 VET stands for ‘vocational education and training’. [erasmus-plus.ec.europa.eu]. This is the English
term for the Dutch abbreviation mbo.

13 Edutrans products [edutrans-project.eu]
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Added value Erasmus+
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Figure 11 Would you have done the same in terms of form and content of student mobility/partnerships
if there was no financing from Erasmus+? (n=75) Bron: Source: Questionnaire among those involved
in KA1 and/or KA2 projects

Box 2 Participation in other internationalisation programmes

Participation in other internationalisation programmes

Erasmus+ is not the only internationalisation programme that VET institutions can partic-
ipate in. To get a clear picture of these other programmes, we asked about them in the
questionnaire. About half of the respondents (51%, N = 75) said they also participate in
other internationalisation programmes (so the other half does not). Mentioned most often
is the Interreg programme (7 times out of a total of 38). This is a European Union pro-
gramme intended to promote European and regional cooperation. Other programmes that
were also mentioned include Horizon (twice), KA3 (3 times) and VSBfonds (twice).

Duurzaamheidsfabriek

Erasmus+ creates possibilities for teachers and students. Participants get an opportunity
to experience other educational systems and meet other people and cultures. Foreign in-
ternships are organised on a regular basis and the Duurzaamheidsfabriek often cooperates
with other schools. Foreign students also regularly visit from abroad to execute a project
in the Duurzaamheidsfabriek. And this lies at the core of the added value of the KA2
projects, namely the enhanced social-cultural insight and the enrichment of knowledge
about Europe.

The Dordrecht region in particular is faced with a large number of social issues and is
home to many families struggling to make ends meet. Especially these disadvantaged
groups can participate in an Erasmus+ mobility pathway or project. There are many pos-
sibilities open to students; quite often ones they’'d be unaware of if it wasn’t for the
international office to point them out.
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3.1

3.2

Impact Erasmus+ on the organisa-
tion, teachers, and students

In this chapter, we take a closer look at the impact of Erasmus+ on the organisation, teach-
ers, and students. To do this, we use the outcomes of the questionnaire.

Introduction

An important goal of Erasmus+ is to have impact, which is to say, change achieved as a
result of an Erasmus+ project. This impact can affect participants in the project both on a
personal and professional level, just as it can the organisation. This is why, in this chapter,
we measured the impact of Erasmus+ on the organisation, teachers, and students. To this
end, we laid some propositions before the respondents, where they could indicate to what
extent they agreed or disagreed to these propositions. We put these questions to participants
in both KA1 and KA2 projects.

It is important to note that social desirability might play a role in how respondents fill in the
questionnaire. This may happen because respondents possibly present the impact of a par-
ticular aspect more positively than they actually experience it. To minimise this effect, a
number of measures were taken, including the use of anonymous questionnaires, and putting
an emphasis on confidentiality in processing the results.

Organisation

In this paragraph, we delve deeper into the impact on the organisation. In doing so, we
distinguish between both the general effects and the broader embedding of outputs/products
within the organisation.

3.2.1 General effect

The impact of participation in Erasmus+ on the organisation can differ per VET institution,
also dependent on the goals they seek to achieve with their Erasmus+ project or projects.
Respondents where therefore asked what effect their participation in Erasmus+ has had in
terms of impact on the organisation. We surveyed different aspects, including impact on
staff, internationalisation, innovation, quality, inclusion, educational programmes, and coop-
eration with businesses (see Figure 12). The answer categories comprised 1) fully agree, 2)
agree, 3) don't agree/don’t disagree, 4) disagree, 5) fully disagree and 6) not applicable.

The majority of the respondents are predominantly positive about the impact Erasmus+ has
on the aspects mentioned. Between 67% and 91% agree or fully agree that participation in
Erasmus+ has led to an improvement of the various components of the organisation. A strik-
ingly positive effect stands out with regard to professionalisation of staff after participation
in Erasmus+ (90% agree or strongly agree). In addition, a strong improvement is also seen
in the structures and processes for internationalisation. Respondents do not often disagree
with the propositions. Respondents most strongly disagree (8%) on improvements in struc-
tures and processes for inclusion after participating in the programme, but this percentage
too is low.
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Participation in Erasmus+ has led to

... improved (and sustainable) cooperation with
businesses

... improved educational programmes 23% 63%

AR/ 51% 25% 1%

... improved structures and processes for inclusion 20% 49% 21% 8%

... improved structures and processes for quality 27% 5%
... improved structures and processes for innovation 20% 53% 21% 4%

... improved structures and processes for
internationalisation

.. professionalisation of our staff 45% 45%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

40% 41% 15% 39

mFully agree ®mAgree ®Neither agree nor disagree mDisagree

Figure 12 To what extent do you agree/disagree with the statements presented about the impact of
participation in Erasmus+ on your organisation? Participation in Erasmus+ has led to (n=75) Source:
Questionnaire among those involved in KA1 and/or KA2 projects'*

All things considered, 87% of the respondents say that the organisational embedding of
internationalisation in their organisation has improved or strongly improved in the period
2014-2022, But two respondents (3%) say that they've seen a decrease. All in all, we can
say that according to the majority of respondents, participation in Erasmus+ has led to a
better embedding of internationalisation in the organisation.

Duurzaamheidsfabriek

At the Duurzaamheidsfabriek, internationalisation is well addressed with the presence of
an international office. From there, the mobility of students and teachers is centrally co-
ordinated. In addition to internships, the international office organises other kinds of
international experiences, such as participation in project weeks, summer schools, or com-
petitions. One example of a recent competition is the KA2 project RoboCup?®, in which
four partner countries participated

Learning Hub Friesland

Learning Hub Friesland facilitates the ROC (Regional Training College) in the development
and execution of Erasmus+ projects. We know from experience that ROC teachers have
little time for organising an application by themselves. This does require specific skills and
a dedicated network which are not always present within an educational institution, as a
result of which international ambitions are insufficiently realised. Learning Hub Friesland
unburdens, so that the teacher and coordinator can focus on their core tasks and feed the

4 For readability’s sake, the options ‘totally disagree’ and ‘not applicable’ were left out as they scored a
maximum of 1%.

1> RoboCup website
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project on content. Learning Hub Friesland provides support in organising the international
cooperation and therewith introduces its network. At present, Learning Hub Friesland has
several ongoing projects with ROC Friese Poort, whereas in the past an Erasmus+ project
was only occasionally executed. In this way, ROC Friese Poort gains support from outside.
Learning Hub Friesland is also capable of making the connection with the government and
the business world. They argue that every project should bring together at least a number
of regional stakeholders in order to promote the learning capacity of and cooperation in
the region. It is especially during international exchanges that differences are bridged,
and regional parties brought together by having them work together on innovative edu-
cational projects.

Organisational embedding of
internationalisation

m Strongly improved
m Improved
B Stayed the same

E Diminshed

Figure 13 All things considered, has the organisational embedding of internationalisation in your organ-
isation improved, stayed the same, or diminished in the period 2014-2022? (n=75) Source:
Questionnaire among those involved in KA1 and/or KA2 projects'®

3.2.2 Broader embedding of KA2 outputs/products

Earlier in the report, we showed which products and services have been developed by the
respondents within the KA2 project (see Figure 10 in paragraph 2.4). We also asked the
respondents to what extent they are still being used today. This gives an indication of the
extent to which a sustainable Erasmus+ impact on the organisation has been achieved. Half
of the respondents said that the outputs/products are still frequently being used after the
completion of the latest KA2 project. Nearly 40% indicated that the outputs and products
are still being used, but to a limited extent, and slightly over 10% say they don’t know.
Notably, none of the respondents have said that the developed outputs/products are no
longer being used.

6 None of the respondents indicated that the organisational embedding of internationalisation had
strongly diminished, or that they did not know the answer. For the sake of the figure’s readability,
these two options were left out.
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Use of outputs/products after project
completion

m Limited = Frequently I don't know

Figure 14 To what extent are the developed outputs/products (as identified in the previous question)
still being used within your organisation after completion of the project? (n=56) Source: Questionnaire
among those involved in KA1 and/or KA2 projects”

Learning Hub Friesland and Friesland College (named Firda per 1 August 2023)

Various of Learning Hub Friesland’s Erasmus+ projects are having a carry-over effect. For
instance, the training material that was developed within the framework of the GIG project
(CENTERING THE GIG ECONOMY’) is still being used by the Friesland College. The rationale
for the project was the large percentage of students entering the labour market as self-
employed but during their education never learned what it means to work as a self-em-
ployed person. Within the GIG-project, an educational course was developed for young
people to make them more aware of the gig economy and the opportunities and dangers
it entails. The course teaches practical knowledge and skills about, for instance, how one
should register with the chamber of commerce, how to win assignments and set rates, but
also provides information on pension build-up.

This course has now been included as an elective component, further stimulated by the
possibilities the qualification file review has created for VET institutions to offer elective
subjects. There is much interest for this elective subject (200 students annually) and some
programmes have now integrated this subject in their regular curriculum/programme.
There is as yet no clear picture of how this subject affects newly graduated students in
the labour market, but both teachers and students are satisfied with the course and the
learning outcomes.

The GIG-project was followed by a KA3 project, named ‘Giggin’ Policy’, in which working
methods were developed intended to involve young people in the decision-making process
around the theme of the self-employed. These working methods have since been perma-
nently integrated into the monthly meetings between the Leeuwarden council and young
people. In addition, a ‘pact’ was signed with policy makers of provincial government bod-
ies, in which they promise to involve as many young people as possible in their decision
making. The Friesland College also embraces the working methods developed in their own
activities (for instance, meetings during which a minimum of 50% of the participants must

17 The answer option ‘Not” was not filled in even once and therefore not included in Figure 14.
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be young people, or working methods were policy makers have to adopt the perspective
of a young person and vice versa). Another spin-off is that the Friesland College now has
the ambition to organise a citizens’ assembly with policy makers of various councils and
the province to engage young people in a conversation about all kinds of policy subjects
(broader than the subject of the self-employed).

The conversations with young people have already had direct impact on the working
method of a chamber of commerce who will use more easily accessible language on their
website and in their manuals for beginning self-employed. Also, internally within the Fries-
land College there is now a stronger focus on the mentoring of future self-employed via
the Mentorprogramma Friesland.

In addition to our wish to know to what extent developed outputs and products were still
being used after completion of a project, we also wanted to know which factors either stim-
ulate or limit the use of these outputs and products. The answers can be consolidated into
three main themes, to wit: 1) internal acceptance and integration, 2) external recognition
and awareness, and 3) practical applicability. We surveyed this in two open questions. The
answers showed that when a stimulating factor was mentioned, the lack thereof was also
mentioned as a limiting factor.

Internal acceptance and integration

This theme emphasises the factors aimed at the internal promotion of the use of developed
outputs and products within the organisation. Internal ‘boosters’ play a role in the promotion
and implementation of developed products. So, within the organisation, someone has to take
the lead in implementing the outputs, but there also has to be a critical mass of colleagues
who get to work with the developed products and insights. Figure 9 already made clear that
just a limited group of staff are involved in the KA2 projects, which limits the mainstreaming
potential of outputs. In addition, integration into the curriculum is mentioned several times
as an important factor for the active use of the developed outputs. Adaptation of a curriculum
often is a long haul, especially when learning outcomes are addressed which fall outside the
qualification file. In the case study into Learning Hub Friesland/Friesland college, it became
clear that the review of the qualification file created the necessary space for giving shape to
elective subjects, such as those focusing on personal leadership, entrepreneurship, citizen-
ship, and soft skills but also room to further embed into the curriculum the outputs developed
with the support of Erasmus+. The involvement of a limited number of staff makes for a
vulnerable embedding of developed outputs, should the staff member involved leave or no
longer be willing to fulfil the role of booster. There is a substantial risk of the outputs no
longer being implemented and or adopted into the organisation. Limitations on the amount
of time colleagues have available also play a role in the success or failure of the integration
of new insights and products. And the support provided by governors and training managers
is of importance for the further dissemination of developed outputs within the organisation.

External recognition and awareness

This theme is about the external recognition and awareness of developed outputs and prod-
ucts, making them more attractive to both internal and external interested parties. Within
VET, the transfer of knowledge and acquired insights is sometimes impeded by the ‘not
developed here’ syndrome. Being awarded “best practice’ status by Erasmus+ is seen as a
strong stimulus for use. In addition, respondents also indicated that there should be both an
internal and an external focus on increasing the awareness of developed products.
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We have found that interest from the sector and awarding financial support are important
factors in stimulating the use of the products. The other side of the coin is that when this
outside stimulus is lacking, this tends to hinder the dissemination of outputs outside the own
organisation. Dissemination is often something done after completion of the project (such
as, for instance, during a multiplier event), but there is little attention for a continued effect
when the project is completed. The case study into Learning Hub Friesland shows that a
strong embedding of regional partners in the partnership at the front end of the project can
contribute to a better dissemination of developed outputs at project completion, as the par-
ties involved feel a sense of ownership of the developed products and are involved in the
discussion on how to entrench the project results in regular policy and follow-up actions right
from the start. Experience has shown that embedding regional stakeholders in the partner-
ship creates synergy effects too, as it brings parties together to also discuss other regional
challenges facing vocational education and training.

Practical applicability

This theme discusses the practical applicability issues that respondents believe stand in the
way of developed outputs and products within organisations. Both language barriers and a
lack of involvement from teachers who were not engaged in the project can limit internal
acceptance and use. One obstacle mentioned is that the outputs are often in English, which
not all teachers are comfortable to use. Highly theoretical outputs are not easily adopted
either. In addition, outdated outputs and a lack of urgency or obvious usefulness can render
the products unattractive for use.

Duurzaamheidsfabriek

The three identified themes which either stimulate or hinder the use of developed outputs
can also be observed at the de Duurzaamheidsfabriek. The Duurzaamheidfabriek has a
‘booster’, an executive official who seeks to bring KA2 projects like Edutrans to the atten-
tion of colleagues. The outcomes from the projects are disseminated among colleagues,
but also in presentations and on the international office’s website. The projects often fea-
ture just a few actively involved people, which gives them a key role in the dissemination
of the knowledge acquired in the project. So, a considerable effort is being made to inte-
grate the projects’ results and outputs into the organisation. It is not self-evident that the
outputs are automatically implemented by staff.

Both teachers and staff of the international office are afforded the opportunity to attend
conferences - sometimes abroad - which present opportunities for disseminating project
knowledge and making contact with businesses. It would appear that businesses estab-
lished in the Duurzaamheidsfabriek, and those outside, are not always aware of the
possibilities of the Erasmus programme. Here as well, teachers can act pro-actively to
disseminate the use of the outputs from the projects and acquire external awareness, and
possibly new contacts as well.

One of the goals of the Edutrans project was to develop a teaching method and teaching
materials to enable other teachers to integrate the developed products into their own
projects with their students. These teaching materials are publicly available from the Edut-
rans website.

LearningHub Friesland

LearningHub Friesland says it purposefully includes all kinds of regional parties in the pro-
ject plan so as to increase social capital and cooperation across the region, and thus
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expand the innovation ecosystem (instead of just one ROC cooperating with foreign edu-
cation programmes). It is precisely the effect of Erasmus+ projects that regional
government, education, and entrepreneurs participate in a project and find each other
through working on outputs, preparing presentations, and traveling abroad together.

3.3 Teachers

We asked all of the respondents to what extent they either agreed or disagreed with nine
statements on the impact of participation in Erasmus+ on the professionalisation and devel-
opment of teachers working in their organisation. The answer options were 1) fully agree,
2) agree, 3) neither agree nor disagree, 4) disagree, 5) fully disagree and 6) not applicable.

The results shows that participation in Erasmus+, in a wider sense, has a positive impact on
the professionalisation and development of teachers, but the impact does vary per subject.
As expected, the greatest positive impact is observed with regard to the propositions con-
cerning internationalisation. More than 80% of the respondents believe that Erasmus+ has
contributed to a better awareness and improved teacher skills for promoting internationali-
sation in VET.

Even though the results are generally positive, this is slightly less the case with regard to
inclusion compared to the propositions on internationalisation. About half of the respondents
agree or fully agree that Erasmus+ has contributed to a better awareness and improved
skills for promoting inclusion in VET, while 27% say they neither disagree nor agree, and 8%
disagree with the proposition. A substantial percentage of the respondents indicate that
teachers now more often engage in study and innovation as a result of their participation in
Erasmus+. This would suggest that Erasmus+ not only improves the individual capacities of
teachers, but also contributes to a culture of improvement and cooperation in- and outside
of the organisation (the ecosystem). It is notable that respondents appear to have little
insight into the improvement of teachers’ didactical and pedagogical skills, as around 40%
say they neither agree not disagree with the proposition.

In conclusion, we could say that the results present a good picture of the impact of Erasmus+
on the professionalisation of teachers, but to a varying degree. The respondents were most
in agreement with the proposition that internationalisation in VET has improved as a result
of participation in Erasmus+. With regard to having better didactical and pedagogical skills
through participation in Erasmus+, the respondents reported the least impact compared to
the other propositions.
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Through participation in Erasmus+

... teachers more often participate in study and innovation with partners 13% 45% 21% 11% 9%
... our teachers are (better) able to foster inclusion in VET 9% 43% 32% 9% " 7%

.. our teachers have a better_ awareness of the possibilities for promoting B o B B

inclusion in VET
... our teachers are better equipped to foster internationalisation in VET SR 5%
.. our teachers have a petter awareness of Fhe possibilities for promoting B .
internationalisation in VET

... our teachers have better didactical skills 11% 43% 40% 9% | 5%

... our teachers have better pedagogical skills

... our teachers have better personal skills 17% 59% D% 5%

... our teachers have better professional skills 19% 59% 16% 7%
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Figure 15 To what extent to do you agree or disagree with the propositions presented below on the
impact of participation in Erasmus+ on the professionalisation and development of the teachers em-
ployed by your organisation? (n=75) Source: Questionnaire among those involved in KA1 and/or KA2
projects'®

3.4 Students

We asked the respondents about their perceptions pertaining to the impact of Erasmus+ on
the skills and development of students in their organisation.

The results (see Figure 16) show that, according to the respondents, participation in Eras-
mus+ for the most part has a positive impact on students. The level of impact, however,
does vary. Respondents experience a large positive impact in the area of personal develop-
ment (80% agree/fully agree), followed by greater self-confidence (78% agree/fully agree),
and improved intercultural competencies (80% agree/fully agree). Improving professional
skills also scored high on impact (78% agree/fully agree). It would seem participation in
Erasmus+ has a positive impact on the practical skills and on personal growth and leads to
a positive self-image and greater intercultural understanding.

A less pronounced positive outcome is observed in the development of a better understand-
ing of the European values (66% agree/fully agree). Even though still reasonably good, it is
significantly lower than the other categories. Here, one would expect a higher outcome, as
this is one of Erasmus+’ core goals?®.

8 The option ‘fully disagree’ was not filled in even once and has therefore been left out of Figure 15 for
readability’s sake.

% The focus is on increasing awareness and insight with regard to the context of the European Union,
more specifically to the common EU values, the principles of unity and diversity, and the social, cul-
tural, and historical heritage (Erasmus+ Programme guide 2023, p. 11. [erasmus-plus.ec.europa.eu]).
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Through participation in Erasmus+

... our students have improved intercultural competencies 47% 31% 3% 12%

... our students have a better understanding of the European 5% il B
values

... our students have greater self-confidence 49% 29% 1% 13%

... our students experienced personal development 64% 16% 1% 13%

.. our students have improved professional skills 29% 49% 1% 13%
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Figure 16 To what extent to do you agree or disagree with the propositions presented below on the
impact of participation in Erasmus+ on the professionalisation and development of the students in your
organisation??° (n=75) Source: Questionnaire among those involved in KA1 and/or KA2 projects.

Duurzaamheidsfabriek

Participation in KA1 or KA2 projects is generally experienced as positive by the students
at the Duurzaamheidsfabriek as well. Self-confidence, personal development, and inter-
cultural competencies all improve as a result. An example of which is that during a KA2
project students had to stay in the same hotel as the foreign students. This is an invitation
to interaction and students start talking to each other, sometimes in different languages.
Speaking in English proves more challenging for students than either reading or writing,
collaborating in English, however, would seem to go well.

There is less of an interest in participation in international projects or mobility pathways
among students of certain programmes. This appears to be more often the case in pro-
grammes where a foreign experience is generally less relevant, or the eventual position is
only rarely located abroad. These students are less likely to give preference to gaining an
international experience.

3.5 Overarching analysis

A number of interesting observations can be distilled from an overarching analysis on the different sub-
aspects (organisation, teachers, and students).

Table 7 shows the average score on the answer options ‘fully agree’ and ‘agree’ for these
three categories.

20 N.A. means ‘not applicable’.
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Table 7 Average score on the answer options 'fully agree’ and ‘agree’.

Answer Organisation Teachers Students
Fully agree 26% 19% 41%
Agree 51% 46% 35%
Total 77% 65% 76%

This shows that as far as the propositions about students are concerned, ‘fully agree’ was
the answer most frequently given by the respondents. This is 15 to 22 percentage points
higher compared to the propositions about the organisation and teachers.

At the same time, however, the outcomes change considerably when the ‘agree’ category is
included in the analysis. Then, the organisation scores only marginally higher than the stu-
dents, and the difference with the teachers is also less pronounced. Overall, we can conclude
that people are positive about the effect of Erasmus+ on the three categories.

Particularly for the first category (the organisation), this is in keeping with the results per-
taining to the level of organisational embedding of internationalisation. Over 85% of the
respondents say that the organisational embedding of internationalisation has improved or
strongly improved over the period 2014-2022.

Even though internationalisation is better embedded in the organisations, the respondents
also say that there often are internal boosters in the organisation who disseminate the out-
puts and play an active role in internationalisation. The possible departure of such a key
figure turns out to pose a risk to the extent to which this takes place. Respondents also said
that the practical applicability of products made with Erasmus+ must be high to have teach-
ers use them. Some said that because many products are made in English, they are not
always enthusiastically used by teachers. In general, however, the respondents say that
50% of the developed outputs is used extensively. External recognition and awareness are
also important, as a lack of external stimuli impedes the dissemination of outputs. These
factors could explain the difference between the level of organisational embedding and the
use among teachers versus the concrete application among staff.
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4.1

4.2

Effect on innovation

In this chapter we discuss in further detail the impact of Erasmus+ on innovation. For this
purpose, we use the outcomes of the questionnaire.

Introduction

At the beginning of the report, we already briefly explored the role of innovation within
Erasmus+. We can differentiate between the concept of ‘innovation centre’ and actual inno-
vation in/with the education sector, even though the two are in fact closely related. As
regards the concept innovation centre, the Erasmus+ programme guide?! refers to initiatives
geared toward changing the way vocational education and training is put into practice and
making it more relevant to the current and future needs of the economy and society. These
changes can be oriented towards the organisation (planning, financing, HR, monitoring and
communication), teaching and learning processes, the ecosystem of providers of vocational
education and training, and cooperation with partners. Also, the offer of products and ser-
vices in the field of vocational education and training to external actors, such as students,
businesses, and government bodies can be subject to these changes.

In a sense, an innovation centre gives shape to innovation in/with the education sector. In
the questionnaire, we asked the respondents to what extent they had undertaken certain
innovation activities in their KA2 project. For this purpose, we used a broad definition of
innovation from the development and application of new ways of learning and testing to the
creation of networks for entrepreneurship and internships for VET students. Next, we asked
about these same forms of innovation to what extent participation in KA2 has contributed to
the structural embedding of these aspects in their organisation.

These questions were only answered by respondents who took part in KA2 projects.

Use of innovation within KA2

In this study, the focus of attention is on the impact of Erasmus+ on innovation in VET
institutions and VET innovation centres. We have asked the respondents to indicate for seven
activities whether they engaged in them during their KA2 project. The answer options were,
yes, no, and I don’t know. 56 respondents answered the question, see the results in Figure
17.

The results show that for all aspects except for working and learning at an innovation centre
the majority of the respondents say they use these forms of innovation during their KA2
project. The most positive response (93%) was found for cooperation with other parties
outside the own organisation in networks and partnerships. The application of new forms of
education and cooperation with other disciplines within the organisation were also frequently
mentioned. The outcomes are not very surprising, as one of the goals of KA2 projects is to
work together with external partners (from other disciplines) and develop new forms of ed-
ucation.

Working and learning at an innovation centre is less frequently mentioned (36%). This shows
that innovation activities occurring in KA2 projects are comparatively often executed outside
of the innovation centres.

2! Erasmus+ programme guide 2023 [erasmus-plus.ec.europa.eu]
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Did you do the following within your KA2 project?

Developing and testing of new forms of learning and testing
Developing and implementing new forms of education
Working with/learning from innovative and renewing questions
Cooperating with other disciplines within your organisation
Cooperating with other parties outside your own organisation

in networks and partnerships

Working/learning within an innovation centre 36% 52%
Creating networks for entrepreneurship and internships for VET 50% 38%

students
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

EYes HNo I don't know

Figure 17 Did you do the following within your KA2 project? (n=56) Source: Questionnaire among those
involved in KA1 and/or KA2 projects

Duurzaamheidsfabriek

The KA2-project which was awarded in September 2022 makes use of hew ways of learn-
ing and testing. Students work in groups on an assignment and have to award each other
contribution grades after project completion. They have to assess each other’s perfor-
mance based on their contribution to the project, the main purpose of which is to establish
which student might be working less hard and how to change this. This approach allows
the group to gain insight in the individual performances and promotes a balanced effort
across the group. A teacher observed this method in another Erasmus+ project, and for
this reason implemented it himself. The method appears to be working well; the students
give each other honest grades.

At the Duurzaamheidsfabriek, people are working together with other disciplines within
this same KA2 project. There is increased cooperation between the IT and technical de-
partments. The IT students, for instance, are asked to build an app with the data supplied
by the technical side.

4.3 Non-participation in Erasmus+ from VET innovation centres

One of the components of the study was to gain more insight into the participation or non-
participation by VET innovation centres in Erasmus+. Based on the administrative data, we
saw just a limited number of participating innovation centres, and also in the questionnaire,
just three respondents said they worked at an innovation centre. For this study, we have
tried to delineate why VET innovation centres are not participating in Erasmus+. For this
reason, we approached and contacted various VET innovation centres. Eventually we man-
aged to schedule a meeting with just two and had contact with another three.

Based on the respondents’ answers, we can conclude that there two important reasons for
the non-participation of VET innovation centres. The respondents see but little added value
in participation in Erasmus+ (or have doubts about it) and they often lack both capacity
and time to participate.
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As far as the added value is concerned, this is mainly to do with the focus of the innovation
centres. Their development requirement is often primarily focused on (regional) innovation,
and not so much on internationalisation/international cooperation. A number of the VET in-
novation centres we approached for this study also told us they were not interested in
participation because they don’t concern themselves with internationalization. One of the
respondents also said that setting up a CoVE instead of participation in national Erasmus+
actions was a possibility. In a CoVE, a broad range of local, regional, and national partners
from different countries are brought together to jointly develop ‘skills ecosystems’ which
contribute to regional development, innovation, industrial clusters, and smart specialisation
strategies, as well as to social inclusion.

4.4 Embedding innovation after participation

In addition to knowing what has been undertaken within a KA2 project in terms of innovation,
it is also important to know to what extent participation in KA2 has contributed to a structural
embedding in the field of innovation, see Figure 18. Generally speaking, the results shows
that the participation in KA2 has had a substantial impact on the structural embedding of
different aspects in the organisations, with a strong emphasis on external parties and inno-
vation in education.

To what extent has participation in KA2 contributed to a structural
embedding of the points below in your organisation?

The use of new ways of learning and testing [EL/APALY 29% AL 27%

The use of new forms of education 13% 32% 39% 9% | 7%

Working with/learning from innovative and renewing

questions 9% 36% 18% 20% 18%
Cooperation with other disciplines within your organisation 13% 41% 27% 9% 11%
Cooperation with other parties 20% 41% 27% 5% 7%

Working/learning at an innovation centre [EEZ) 25% 27% 25% 20%
The use of networks for entrepreneurship and internships for _
VET students 11% 30% 25% 11% 23%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m\Very large extent mWlLarge extent mLimited extent ®Not ®mI don't know/N.A.

Figure 18 To what extent did participation in KA2 contribute to a structural embedding of the points
below in your organisation? (n=56) Source: Questionnaire among those involved in KA1 and/or KA2
projects.

Many categories scored high on the use of innovation within KA2 (paragraph 4.2), of which
‘cooperation with other parties outside the own organisation” was most frequently engaged
in during a KA2 project. The structural embedding thereof also scores high in the current
question, as respondents at 61% report a large extent/very large extent of embedding. At
the same time, however, ‘the use of new forms of education’ scores a little lower (45%,
large/very large extent), while in the previous question this aspect scored nearly as high as
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‘cooperation with other disciplines within your organisation’. The ‘cooperation with other dis-
ciplines within your organisation’ is also often engaged in (75%), but the structural
embedding thereof is a lot lower (54%, very large/large extent]). ‘Working and learning in
an innovation centre’ is not often embedded during a KA2 project (29%, very large/large
extent). This corresponds with the lower percentage in the previous question, as in that
question the respondents also indicated they did not often make use of the ‘working and
learning in an innovation centre’.
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5.1

5.2

Impact of Erasmus+ on the four pri-
orities
In this chapter we explore the impact of Erasmus+ on the four priorities.

Introduction

In paragraph 1.3.2, we presented an introduction of Erasmus+’ four priorities. As mentioned
there, we have developed indicators for each of these four priorities. In the questionnaire we
subsequently asked the respondents what contribution participation in Erasmus+ has made
with regard to priority within their organization. For each priority we laid six to nine propo-
sitions before the respondents that they could give the following answers to:

e Negative contribution: we would have achieved more without Erasmus+;

e No contribution: we would have achieved the same result without Erasmus+;

e Limited contribution: we would have achieved nearly the same without Erasmus+;
e Substantial contribution: we would have achieved less without Erasmus+;

e Essential contribution: we would have achieved nothing without Erasmus+;

[ ] N.A.

Both those involved in KA1 and KA2 have answered these propositions. The results will be
discussed in paragraph 5.2, 5.3, 5.4 and 5.5.

Inclusion and diversity

In order to determine the contribution of participation in Erasmus+, we laid six propositions
before the respondents. We asked them about cooperation with other organisations that
support students, the presence of procedures to ensure the education offer is inclusive, and
using the students’ voice in developing, monitoring, and evaluating the offer. We also asked
about the training of staff on inclusion and diversity, having dedicated staff responsible for
inclusion and diversity activities, and the presence of an inclusion and diversity strategy and
an action plan. The results are presented in Figure 19.

The results from the priority ‘inclusion and diversity’ show that respondents are generally
fairly positive about the impact of the Erasmus+ programme on inclusion and diversity within
their organisation. The majority of the participants say that the programme has made a
positive contribution to a number of aspects pertaining to inclusion and diversity.

The respondents are the most positive about the contribution of Erasmus+ to the use of the
students’ voice for the development, monitoring, and evaluation of the offer (essential and
substantial contribution 40%). Having dedicated staff responsible for the coordination, com-
munication, and execution of inclusion and diversity activities (36% essential and substantial
contribution), and the presence of an inclusion and diversity plan (37% essential and sub-
stantial contribution) scored high percentages as well. At the same time, one quarter of the
respondents said that Erasmus+ has made no contribution to the presence of an inclusion
and diversity strategy and action plan.

The training of staff on inclusion and diversity and having procedures in place to ensure an
inclusive educational offer are less positively assessed (57% to 65% mention a limited to no
contribution by Erasmus+) than the Erasmus+ contribution to cooperation with other organ-
isations, using the students’ voice, and having dedicated staff.
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Contribution of participation in Erasmus+ to inclusion and diversity

Cooperation with other orgamsatrigr;z\;cz:tr;:;zort students, who need help for 36% 19% 12%
Having procedures to ensure an inclusive educational offer
Using the students’ voice for developing, monitoring, and evaluating our offer e/ 37% 27% 21% 12%
The training of staff on inclusion and diversity g/ 29%
Having dedicated staff reszgﬂilﬁl;igc;]r ;:: fjci)\?gfsiirstiaocr;ivcitoi;munication, and execution 39% 19% 7%
The presence of an inclusion and diversity strategy and action plan R 33% 25% 25% 12%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

m Essential contribution: would have achieved nothing without Erasmus+ B Substantial contribution: would have achieved less without Erasmus+

m Limited contribution: would have achieved nearly the same without Erasmus+ B No contribution: would have achieved the same without Erasmus+

mN.A.

5.3

Figure 19 Can you indicate what contribution Erasmus+ has made with regard to inclusion & diversity
within your organisation? (n=75) Source: Questionnaire among those involved in KA1 and/or KA2 pro-
jects?

Digital transformation

The respondents have indicated for the nine propositions what Erasmus+’ contribution to
digital transformation has been. The propositions pertained to familiarizing students with
media savviness, the use of digital means for teaching and learning activities, providing
access to support technologies and physical spaces, and the availability of digital devices for
students and devices which can be used in teaching. We also asked about the presence of a
digital infrastructure, continuous professional development possibilities for staff in the use of
digital technologies and having a strategy for digitalization and an action plan. The results
are presented in Figure 20.

The results from the ‘digital transformation’ priority show that where this priority is con-
cerned respondents generally report a limited to no contribution by the Erasmus+
programme. To make a delineation, we asked the respondents about the contribution to
various aspects of digital transformation, including strategy, professional development, in-
frastructure, and the use of digital resources.

Nearly half of the respondents (47%) say that having physical spaces which support the
teaching of and learning with digital technologies also could have been realised without Eras-
mus+, compared to the 9% who say that Erasmus+ has made a substantial contribution in
this regard. Furthermore, ‘no contribution” with regard to the availability of digital devices
for students is also often reported (44%). Respondents most often reported (36%) a sub-
stantial contribution regarding the permanent availability of possibilities for the continuous
professional development of staff in the use of digital technologies. 23 Even here, however,
a limited contribution (29%) and no contribution (25%) are still being reported.

An explanation for the more limited contribution by Erasmus+ to digital transformation could
be that the digital infrastructure in the Netherlands is already quite well developed and that
the focus is primarily on (skills or tools for) digital educational support.

22 None of the respondents filled in the option ‘negative contribution, without Erasmus+ we would have
achieved more, which is why it was left out of Figure 19.

23 A possible explanation is that we asked about the permanent possibilities while the subsidy is in
principle limited in duration.

Dialogic innovatie e interactie 45

100%



Contribution of Erasmus+ to digital transformation

Familiarising students with media savviness 20% 29% 35% 16%
The use of digital means for teaching and learning activities FEZ 28% 31% 33% 3% 4%
Providing access to support technologies for students who need special support 17% 31% 37% 4% 11%
Availability of physical spaces supporting teaching of and learning with digital 27% 47% 2% 15%

Availability of possibilities for the continuous professional development of our staff in the

technologies

Availability of digital devices for students FE/BECEL) 29% 44%
Availability of digital devices we can use in teaching EZNEERA 31% 40%
Presence of a digital infrastructure [FEZ 20% 31% 37%

use of digital technologies L% 36% 29% 25%

Having a strategy in place and an action plan for digitalisation FEZA 23% 29% 35%

0% 10% 20% 30% 40% 50% 60% 70% 80%

W Essential contribution: would have achieved nothing without Erasmus+ B Substantial contribution: would have achieved less without Erasmus+

m Limited contribution: would have achieved nearly the same without Erasmus+ mNo contribution: would have achieved the same without Erasmus+

m Negative contribution: would have achieved more without Erasmus+ mNA.

5.4

Figure 20 Can you indicate what contribution participation in Erasmus+ has made to digital transfor-
mation within your organisation? (n=75) Source: Questionnaire among those involved in KA1 and/or
KAZ2 projects

Participation

To map the priority participation, we asked respondents about different aspects of participa-
tion, such as the promotion of active citizenship, staff training, the development of student
opinions, instilling a sense of responsibility in students, activating democratic participation
of students, and the presence of structures enabling students to influence the education
offer. The results are presented in Figure 21.

In general, the respondents experienced a substantial impact of Erasmus+ on the surveyed
sub-aspects of participation. The greatest impact of Erasmus+ was reported with regard to
offering activities to students enabling them to form their own opinions (50% substantial/es-
sential contribution). Also experienced as positive (44% substantial/essential contribution)
was the contribution from Erasmus+ to having a strategy in place for promoting active citi-
zenship and democracy). The least impact was reported pertaining to structures enabling
students to influence the education offer (31% no contribution). A small but substantial part
of the sub-questions were answered with ‘not applicable’ (maximum 19%). This could point
to the sub-questions not playing a part in their Erasmus+ projects. In conclusion we can say
that the majority of the respondents do experience a contribution from Erasmus+ to partic-
ipation in their organisation, whereas a smaller group sees no contribution.
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Contribution of Erasmus+ to participation

Having structures enabling students to influence the education offer
Offering activities activating students’ democratic participation 29% 24% 19%
Giving students room within the organisation for taking/experiencing responsibility 35% 9% 16%
Offering activities to students to enabl_e _them to develop and express their own 3% 47% 25% 12% 13%
opinions
Training staff in active citizenship BEZ) 33% 31% 20% 15%
Having a strategy to promote active citizenship and democracy

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

mEssential contribution: would have achieved nothing without Erasmus+ B Substantial contribution: would have achieved less without Erasmus+
m Limited contribution: would have achieved nearly the same without Erasmus+ ®No contribution: would have achieved the same without Erasmus+
EN.A.

Figure 21 Can you indicate what contribution Erasmus+ has made toward participation in your organi-
sation? (n=75) Source: Questionnaire among those involved in KA1 and/or KA2 projects®*

5.5 Sustainability

The final priority that we surveyed the respondents about is sustainability. We laid out eight
propositions before them about entrenching green skills in the education offer, the monitor-
ing of the execution of the greening strategy and the greening plan, the cooperation with
organisations/private citizens to reinforce the sectoral capacity for sustainable operations,
and the use of environmental certificates/ecolabels. We also presented propositions about
the training of personnel in good environmental practices, the hiring of dedicated staff, cal-
culating the ecological footprint, and having a greening/sustainability strategy and an action
plan in place. The results are presented in Figure 22.

Across all propositions, the respondents report that they often perceive no contribution from
Erasmus+ on various aspects of sustainability in their organisation (28% to 41%). In re-
sponse to these questions, the answer N.A. was filled in more often than in previous
propositions, which could point to the fact that the respondents found the question difficult
to answer or had little or nothing to do with such aspects.

Most people (41%) said that Erasmus+ has made no contribution to the use of environmental
certificates and eco-labels in their organisation, and just 21% say that this was a limited
contribution. On the other hand, having a greening and sustainability strategy and action
plan is more often mentioned as a substantial contribution from Erasmus+, compared to a
limited contribution at 31% and no contribution at 29%. By just a small margin, entrenching
green skills in the education offer is assessed by the respondents either as a substantial
contribution at 28%, or no contribution at 35%. And finally, having dedicated staff as a result
of the contribution by Erasmus+ is thought to be substantial by nearly a quarter of the
respondents (23%).

24 None of the respondents said that Erasmus+ had a negative impact on participation within their or-
ganisations. This statistic (0%) has therefore been left out of the above graph.
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Contribution of participation in E+ to sustainability

Entrenching green skills in our education offer Kz 28% 17% 35% 19%
Monitoring the execution of the greening strategy and the greening plan 37% 1% 23%
The cooperation with organisations/private citizens to reinforce sectoral capacity in 5
orde to operate more sustainable 2 2 5920 Lol
The use of environmental certifications/ecolabels [e§Z 21% 41% 3% 32%
Training personnel in a good environmental practices [FEZSSSEET 35% 23%
Having dedicated personnel responsible for the coordination, communication, and

implementation of the greening/sustainability strategy 2 I 2500 e

Calculating our ecological footprint 13% 33% 32% PAR)
Having a greening and sustainability strategy and action plan 24% 31% 29% 16%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Essential contribution: would have achieved nothing without Erasmus+ m Substantial contribution: would have achieved less without Erasmus+
m Limited contribution: would have achieved nearly the same without Erasmus+ B No contribution: would have achieved the same without Erasmus+

m Negative contribution: would have achieved more without Erasmus+ HNA.

Figure 22 Can you indicate what contribution Erasmus+ has made toward sustainability within your
organisation? (n=75) Source: Questionnaire among those involved in KA1 and/or KA2 projects

Duurzaamheidsfabriek

The Duurzaamheidsfabriek has been developed with sustainability as its core point of de-
parture. This does not only comprise the efficient use of energy but also the pursuit of
using sustainable materials. Erasmus+ is viewed as an instrument to go even deeper on
sustainability themes. The projects within Erasmus+ contribute to increasing the aware-
ness of sustainability, with an emphasis on the integration of principles of sustainability in
various aspects of education and the cooperation with other institutions. Promoting sus-
tainability includes the use of sustainable materials, teaching resources, waste separation
in the workplace and bringing topical themes and the 17 Sustainable Development Goals?>
to the attention of students.

5.6 Overarching analysis

As explained earlier in paragraph 1.3.2, the Erasmus+ programme has four priorities: inclu-
sion and diversity, digital transformation, participation, and sustainability. We surveyed each
of these four priorities. Although the degree to which respondents experience impact varies
per priority and proposition, we can say that a bigger positive contribution is observed on
inclusion and diversity and participation than on the other two (digital transformation and

sustainability).

Erasmus+ appears to make an effective contribution to the promotion of inclusion and di-
versity, but there is room for improvement in specific priorities. For participation, for
instance, a positive contribution to activities for students to form their opinions is reported,
but respondents see a limited contribution to structures with which students are able to

25 Sustainable Development Goals. [www.sdgnederland.nl]

48 Dialogic innovatie e interactie



https://www.sdgnederland.nl/de-17-sdgs/

influence the education offer (31% no contribution, see Figure 21). With regard to the priority
of digital transformation, Erasmus+ seems to make less of a contribution. One possible rea-
son could be that the Dutch digital infrastructure is already quite advanced. The priority of
sustainability shows a predominantly negative perception of the contribution from Erasmus+.
The respondents say they experience limited impact on the use of environmental certifica-
tion, ecolabels, and the entrenching of green skills in the education offer. There is also a
mixed assessment of the contribution to greening and sustainability strategies and action
plans. A possible explanation could be that institutions are already engaged in sustainability
without Erasmus+.
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6.1

6.2

Connection between Erasmus+ and
CoVEs

In this chapter we further explore the connection between Erasmus+ and CoVEs.

Introduction

One of the goals of Erasmus+ for VET?2® is the promotion of international cooperation net-
works for vocational programmes which contribute to the creation of skills ecosystems for
innovation, regional development, and social integration. Erasmus+ seeks to achieve this
goal through CoVEs. 27 In paragraph 1.1.3, we further explored the concept of CoVEs. Within
this study, we first asked the respondents whether they were familiar with the CoVE concept.
Next, we asked those who were familiar with the concept whether their organisation partic-
ipates in a CoVE. We asked a number of follow up questions to those who do participate. The
results are discussed in paragraphs 6.2, 6.3 and 6.4.

Familiarity with CoVEs

We first asked the respondents to what extent they were familiar with the CoVE concept (n
= 75, Figure 23). To this question, 19% answered they had never heard of it, 27% had heard
of it but didn't know what it was, whereas more than half (55%) had not only heard of the
Cove concept but also knew what it was.

To what extent are you familiar with the concept
Centre of Vocational Excellence (CoVE)?

m Never heard of it

= Heard of it, but don't
know what it is

= Heard of it and know
what it is

Figure 23 To what extent are you familiar with the concept Centre of Vocational Excellence (CoVE)?
(n=75) Source: Questionnaire among those involved in KA1 and/or KA2 projects

26 Erasmus+ programme guide 2023 [erasmus-plus.ec.europa.eu]

27 Erasmus+: Centres of Vocational Excellence. [www.erasmusplus.nl]
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6.3

6.4

Participation in CoVEs

The respondents who in the previous question said they had heard of a CoVE (regardless of
whether they know what it is), were asked the following question: Do your organization take
part in a CoVE? A total of 61 respondents answered this question.

Does your organisation take part in a CoVE?

mYes mNo =] don't know

Figure 24 Does your organisation take part in a CoVE? (n=61) Source: Questionnaire among those
involved in KA1 and/or KA2 projects

Of the people who have heard of CoVEs (and either do or do not know what they are) the
majority (56%) say their organization does not take part in a CoVE. A smaller group (31%)
of the respondents said they and their organization did take part in a CoVE. The remainder
(13%) said they did not know whether or not their organisations participate in a CoVE.

The respondents who take part in a CoVE with their organisation were asked a follow-up
question, namely, with which programmes they participated in a CoVE (n=19). Mentioned
most often were technical and various care programmes. This is striking because these are
precisely those programmes where little KA1 mobility occurs. Sustainability and environ-
ment, logistics, and food sciences were also mentioned, but with just one example each. The
answers given can be clustered into three broad professional fields, namely technical skills
and technology, 2) care and welfare, and 3) sustainability and environment. 28

Connection CoVEs and Erasmus+

We asked the respondents who take part in a CoVE with their organisation (n=19) whether
participation in Erasmus+ has contributed to their participation in a CoVE.

More than half (63%) of the respondents say that participation in Erasmus+ has led to par-
ticipation in a CoVE. We can argue that there is a substantial influence of Erasmus+ on

28 Group 1 includes, for instance, the programmes Automotive, Engineering and Smart Buildings, Tech-
nology and Media, and Logistics. Group 2 comprises, for example, the programmes Care and
Technology, Care & Welfare, and other care programmes. Programmes falling under ‘Green living
environment’, such as the gardener or water management programme, are included in group 3 (sus-
tainability and environment).
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participation in a CoVE. Just over one quarter (26%) say that participation in Erasmus+ did
not lead to participation in a CoVE.

Has participation in Erasmus+ contributed to
participation in a CoVE?

m No, participation in
Erasmus+ has not
led to participation in
a CoVE

m Yes, participation in
Erasmus+ has led to
participation in a
CoVE

=] don't know

Figure 25 Did participation in Erasmus+ contribute to participation in a CoVE? (n=19) Source: Ques-
tionnaire among those involved in KA1 and/or KA2 projects

We asked the 12 respondents (63%) who said that participation in Erasmus+ has led to
participation in a CoVE a follow-up question, namely: How did participation in Erasmus+ lead
to participation in a CoVE? Firstly, the respondents said that through participation in Eras-
mus+ internationalisation is now more strongly embedded in the organization. This leads to
easier participation in initiatives with an international approach, such as CoVEs. In addition,
participation in KA1 and KA2 has led to a soled network of international partners, as a result
of which organisations will be quicker to cooperate or start up a joint project. And finally,
one respondent says that without the information and financial contribution from Erasmus+
participation in a CoVE would not have been possible or feasible. In short, the growing in-
ternationalisation in the organisation in addition to the improved relationship with external
partners and the financial support provide a leg up to participation in a CoVE.

The case study into Learning Hub Friesland/Friesland College also emphasises the im-
portance of a strong regional ecosystem and joint regional vision on innovation and
internationalisation for the development of a CoVE.

Learning Hub Friesland and Friesland College (Firda as per 1 August 2023)

The province of Friesland brings regional stakeholders together in the EuropaPact Fryslan,
in which they join forces to better connect the province to European subsidy programmes,
including Erasmus+. Within this pact, all Frisian municipalities, NHL-Stenden, Firda, and
the Province of Friesland commit to provide targeted support for project applications, in-
formation about possibilities for financing, financial support in working out a project plan
(with the aid of vouchers), and to teach training courses and organise meetings. This Pact
is financed by the province and municipalities.

The intention of this pact and the cooperation partners is to bring project proposals more
in line with the spearheads of the Innovatiepact Fryslan, such as ‘Agrofood’, ‘Water Tech-
nology’, ‘High Tech Systems & Materials’, ‘Circular Materials’, ‘Maritime Technology’, and
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‘Tourism Hospitality’. All the knowledge institutions, municipalities and the province are
represented in the Pact. The recent CoVE project, in which the Friesland College (PoVE
Water) focuses on existing and emerging professional competencies and skills needs in
the water sector, fits perfectly with the spearhead water technology and is an example of
how a regional strategic agenda is translated into concrete Erasmus+ projects.

The occasion for the PoVE Water project, which was submitted by CIV Water (an initiative
of, among others, Firda) and Learning Hub Friesland, was that the region wants to create
a distinct profile of itself in the field of water management, given the challenges facing the
society (global warming and its impact on water) and the importance of well-trained pro-
fessionals occupying themselves with these issues. At the time of the application, the
number of students was decreasing within the related programmes. Using the CoVE pro-
ject to focus attention on what is happening in the field of regional water management
and the employment opportunities it presents has resulted in a resurgence of interest
among students to follow a water management programme. The role of CIV Water on the
water campus in Leeuwarden was regarded as a great blueprint for a European rollout.
Together with Learning Hub Friesland, they now coach 23 partners in- and outside of
Europe in setting up a similar model.
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7 Conclusions and points of special at-
tention

7.1 Conclusions

We arrived at seven conclusions in relation to the study. We will further elaborate these
conclusions in the following paragraphs.

7.1.1 Conclusion 1: With KA1, Erasmus+ does not reach all programmes

An analysis of Nuffic and DUO data on the use of KA1 between 2018 and 2020 shows that
most of the users of mobility pathways in VET are students in programmes related to per-
sonal services, educational science/teacher training colleges, pedagogical/didactical courses,
and the arts. Programmes in the categories welfare, technology and business and admin-
istration on the other hand only take part in KA1 mobility pathways to a limited extent. The
data have been corrected for the number of students in the programme in question. A pos-
sible explanation for the difference could be that in some programme's internationalisation
is more strongly embedded in the curriculum, as is, for instance, the case in the tourism or
hospitality programme. This assumption was confirmed by the case study into the Duur-
zaamheidsfabriek, which showed that students in programmes where foreign experience is
more relevant due to the nature of the programme are more likely to participate in Eras-
mus+.

7.1.2 Conclusion 2: Respondents say students benefit the most from participation in
Erasmus+

A large number of the respondents (ca. 50%-65%) fully agreed with the propositions that
through participation in Erasmus+, (1) students have improved cultural competencies, (2)
students have greater self-confidence, and (3) students have undergone a personal devel-
opment. On average, respondents were more positive about the impact on students than the
impact on teachers (it must be said that they were positive about the impact on teachers as
well). A striking finding is, however, that there were fewer positive results pertaining to
students having a better understanding of European values (which is one of the core objec-
tives of Erasmus+). In comparison with the other propositions, only 15% fully agreed with
the proposition that students gain a better understanding of European values through their
participation in Erasmus+.

7.1.3 Conclusion 3: Participation in Erasmus+ leads to a better embedding of interna-
tionalization

The study shows that participation in Erasmus+ leads to a better embedding of internation-
alisation at various levels of the institution. Exactly 40% of the respondents fully agreed with
the proposition that participation in Erasmus+ has led to improved structures and processes
for internationalisation within the organisation. There were also comparable positive effects
in the answers to the questions whether teachers are better able to promote internationali-
sation in VET and if they have a better awareness of the possibilities for the promotion of
internationalization in VET. Nearly 90% of the respondents also mentioned that the organi-
sational embedding of internationalisation has greatly improved during the period between
2014 and 2022. It has become clear from interviews that the accreditation for KA1 mobility
projects (Erasmus+ VET Mobility Charter in previous Erasmus+ programme) played an im-
portant part in this respect. In order to acquire accreditation, institutions must prove they
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have clear and future-proof internationalisation plans and intend to realise them in the com-
ing years. The growing ambitions in the area of internationalisation and the ambition to
broaden their internationalization programme also play a part in this.2® The fact that in the
past few years internationalisation has been put on the agenda by national policy makers as
an important theme in VET also contributes to this development, see Working Agenda VET
2023-2027.30

7.1.4 Conclusion 4: Varying effects of Erasmus+ on innovation

The impact of Erasmus+ on innovation within VET institutions is primarily found in the broad
forms of cooperation they have engaged in, such as with external parties, networks and
partnerships outside the organization. The implementation of new forms of teaching and
cooperation with other disciplines within the organisation is also frequently found. These
findings are not surprising considering the fact that cooperation with other organisations and
disciplines is one of the goals of KA2 projects. Cooperation in particular proves to be well
integrated within the organisation after participation. The embedding of new forms of edu-
cation after completion of the projects, on the other hand, seems less well entrenched.

As far as working and learning in innovation centres is concerned, the respondents say that
here Erasmus+ has the least impact. And the impact appears to be least integrated into the
organisation, which logically follows from the reduced impact. We see that the VET innovation
centres themselves also show limited participation in Erasmus+. Within the context of the
study, we have been able to identify a limited number of participating VET innovation cen-
tres. The primary reason for this is that there is doubt among the respondents about the
added value of Erasmus+. This sentiment is reinforced by a limited availability of time and
capacity.

7.1.5 Conclusion 5: Main impact of Erasmus+ on the priorities inclusion and diversity,
and participation

The study shows that Erasmus+ primarily has impact on the priorities inclusion and diversity,
and participation. The assessment of impact, however, differs per aspect, and the contribu-
tion of Erasmus+ to the priorities varies.

As far as inclusion and diversity is concerned, the respondents are the most positive about
the Erasmus+ contribution to involving the voice of students in the development, monitoring,
and evaluation of the education offer. With regard to participation, the respondents experi-
ence the greatest impact of Erasmus+ in offering activities to students which allow them to
form their own opinions.

Striking is that the impact of Erasmus+ is less pronounced on the priorities digital transfor-
mation and sustainability. A possible explanation for the limited effect on digital
transformation could be that the digital infrastructure in the Netherlands is already quite
advanced. As far as sustainability is concerned, the low impact may be explained by the fact
that the organisations involved are not actively engaged in sustainability issues, or when
they are, not via Erasmus+.

29 ResearchNed (2023). StudyNed (2023). Internationalisation in VET. At the behest of the Ministry of
Education, Culture, and Science. Link: [open.overheid.nl]

30 National government (2023). Samen Werken aan Talent (Working together on Talent). Working
Agenda VET. Link: [www.rijksoverheid.nl]
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7.1.6 Conclusion 6: Integration of developed products/output is a challenge

The integration of developed products/output in regular policy and the organization often
proves to be a challenge. The questionnaire results show that different factors affect and/or
limit the use of products/output. Some examples thereof are the importance of boosters
within the organisation, the language of the products (English instead of Dutch) and a ‘best
practice’ designation by Erasmus+. These factors can be subdivided into three main themes:
1) internal acceptation and integration, 2) external recognition and awareness, and 3) prac-
tical applicability.

As far as internal acceptation and integration is concerned, individuals within the organisation
play a crucial role as boosters to internally and externally disseminate the developed prod-
ucts. A possible departure of these key figures poses a risk to the level of embedding, as
does a lack of support from management. The issue of external recognition and awareness,
demonstrates the importance of making the developed products attractive for external use,
for instance, through obtaining the “best practice’ designation by Erasmus+. The developed
product must have practical applicability at the organisational level; the language of the
developed product, for instance can affect the willingness of teachers to use it in their clas-
ses. This could explain the difference between the organisational embedding and the use
among teachers, compared to the concrete application among staff. The further dissemina-
tion and embedding of developed products in the region can also be reinforced by involving
regional partners in the partnership at the front end of the project, instead of involving them
in dissemination activities after completion.

7.1.7 Conclusion 7: Participation in Erasmus+ can lead to participation in CoVEs despite

7.2

unfamiliarity

The study shows that participation in KA1/KA2 can lead to participation in CoVEs. Out of the
19 respondents who are already participating in a CoVE, more than 60% said that their
participation in Erasmus+ has led to participation in a CoVE. Some of the reasons mentioned
include: (a) that Erasmus+ has contributed to a more solid entrenchment of internationali-
sation, (b) that previous projects have led to the creation of a currently existing network of
social partners, and (c) that participation entails financial support.

At the same time, there is room for improvement in the level of awareness of CoVEs. Nearly
half the respondents said that they either had never heard of CoVEs, or had heard of them
but did not know exactly what they were about. Finally, a strong regional innovation
agenda/pact can contribute to formulating a successful and supported CoVE application.

Points of special attention

We arrived at four points of special attention for the NA Erasmus+. These points of special
attention are based on the above-mentioned conclusions and our broader observations
sparked by this study. We will further elaborate these points of special attention in the fol-
lowing paragraphs.

7.2.1 Point of special attention 1: Investigate possibilities for increasing the inclusion of

programmes in KA1

This study has made clear that there are big differences in the number of students per pro-
gramme who participate in a KA1 mobility pathway. We deem it desirable that the NA
Erasmus+ further delineate what possibilities exist to increase the inclusion of the pro-
grammes.
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7.2.2 Point of special attention 2: Increase wider usefulness of KA2 products/output

The study shows that half of the respondents say that the products and output of their latest
KA2 projects are regularly being used within their organization. Despite this positive finding,
it is important to understand how these products/output could be used on a larger scale,
both in and outside of the organisation. The goal is to ensure that the knowledge acquired
during the project is not lost. An important point of special attention for Erasmus+ is there-
fore to focus on the embedding of the products after completion of the project.

In order to ensure that the products/output are disseminated and entrenched in regional
ecosystems, it is important to involve regional partners in the partnerships at the front end
of the project, instead of involving them in dissemination activities after completion. In ad-
dition, Erasmus+ could demand that the applicant pays attention specifically to the
permanent implementation of the product, taking into account the factors that affect accep-
tation of the products/output as stated above in the conclusions. An example of which is that
respondents said products in English are not adopted by all teachers. A possible solution
could be to include in the application that the developed results and products must be trans-
lated into Dutch in order to bridge the language barrier.

Another option would be to create a database in which all available products/output from
Erasmus+ projects are stored and thematically clustered so they can be found in one central
location. In this regard Erasmus+ could play an active role in promoting the dissemination
of these products/output. One final option would be to encourage applicants submitting new
project applications to build on the products/output produced earlier, so as to ensure that
the acquired knowledge is continuously broadened.

7.2.3 Point of special attention 3: Explore possibilities for increasing the participation of

VET innovation centres in Erasmus+

The study shows that the participation of VET innovation centres in Erasmus+ is currently
limited. The main reason for this is doubts among the respondents about the added value
Erasmus+ has for them. At the same time, we also found that the willingness to participate
in the study was not high among the non-participating VET innovation centres. We deem it
desirable if a more thorough delineation is conducted to determine why VET innovation cen-
tres are not participating in Erasmus+ and how to increase their participation. Here, the
maturity of the VET innovation centres should also be taken into account. The expectation is
that those VET innovation centres which have already existed for a number of years are
better suited to participate in Erasmus+ than those which are still in the start-up phase

7.2.4 Point of special attention 4: Increase the awareness of and foster organisations’

development toward participation in a CoVE

The study shows that participation in the national actions of Erasmus+ (KA1/KA2) leads to
participation in the central actions of a CoVE. At the same time, we see in the study that a
large number of the organisations which participate in the national actions have never heard
of a CoVE or do not know what they are about. For Erasmus+, there is room here to engage
with this issue and make organisations aware of the possibilities at an early stage. Erasmus+
could also connect organisations with each other and point out the possibilities of a CoVE
much more comprehensively. Initially, this could be aimed at the organisations already par-
ticipating in KA1 or KA2.

With regard to increasing the awareness about CoVEs, we also see opportunities for the VET
innovation centres. They are currently making only limited use of the Erasmus+ national
actions, which is logical given their set-up. A CoVE could be that much more interesting for
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them because they are geared toward the development of skills ecosystems in order to con-
tribute to, among other things, regional innovation; exactly what VET innovation centres
often also strive for. The question then is whether organisations can handle a CoVE when
they don’t have any experience yet with KA1 or KA2.
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Appendix 1. Answer to the core re-
search question

Core question Answer

What is the impact of On the basis of the study, we cannot formulate a clear answer to the question

the Erasmus+ pro- which role the Erasmus+ programme plays in formal VET. We do see that Eras-
gramme on VET and mus+ plays little or no role in VET innovation centres. We have only been able to
on VET innovation identify a limited number (2-3) of participating VET innovation centres.

centres in particular?  we did not conduct an analysis into the impact of Erasmus+ on VET innovation
centres because the sample (n=3) was too small.
The effect of Erasmus+ on innovation at VET institutions is primarily visible in
broad forms of cooperation, for instance, with external parties, networks, and
partnerships outside the organisation.
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Appendix 2. Answers to the sub-
questions

#  Sub-question Answer

1 What role does the Erasmus+ pro- Based on this study we cannot formulate a clear
gramme play in formal VET and in the  answer to the question which role the Erasmus+
VET innovation centres? programme plays in formal VET. We do see that

Erasmus+ plays a very limited role in the VET
innovation centres. We were able to identify only
a limited number of participating VET innovation
centres (2-3).

1a What do VET (Erasmus+ coordinators According to the respondents, through participa-
at formal VET institutions) see as the tion in Erasmus+, students have developed (1)

impact of the Erasmus+ programme improved intercultural competencies, (2) greater
on students, teachers, and the organi- self-confidence and (3) experienced a personal
sation? development. The respondents say that, as a re-

sult of participation in Erasmus+, teachers are
now also better able to promote internationalisa-
tion in VET and have a better awareness of the
possibilities for promoting internationalisation in
VET. Participation in Erasmus+ also leads to a
better embedding of internationalisation in the
organisation. For more information, please con-
sult chapter 3.

1b What does VET (Erasmus+ coordina- We did not conduct an analysis into the impact
tors, but also directors/team leaders of of Erasmus+ on VET innovation centres as the
innovation hubs and innovation teach-  size of the sample (n=3) was too small.
ers) view as the impact of the
Erasmus+ programme on innovation
centres and on the importance thereof
for students, on (practical) teachers
and on the organisation (hub)?

1c Which are the most important out- The extent to which respondents report experi-
comes of the Erasmus+ programme encing impact differs per priority and
both in formal VET and in VET innova-  proposition. In conclusion we can say that on
tion centres, with regard to the four priorities inclusion and diversity and participa-
horizontal Erasmus+ priorities (digital tion a greater positive impact of Erasmus+ is
transformation, inclusion, participa- seen compared to the other two priorities (digi-
tion, and sustainability)? tal transformation and sustainability). For more

information, please consult chapter 5.

2 Are there any noticeable differences in  We have found differences in the level of partici-
the outcomes of the Erasmus+ pro- pation of students in KA1l. Students in
gramme between the various programmes related to personal services, educa-
professional sectors/industry sectors in tional science/teacher training colleges,
VET, between formal education in the pedagogical-didactical programmes, and the arts
programmes and informal education in  generally take part in KA1 more often. The op-
innovation centres? posite holds true for programmes in the

categories welfare, technology, and business
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#  Sub-question Answer

5a

5b

5c

Are there any differences between the
use of KA1 and KA2 among the differ-
ent professional sectors, and within
the sectors between the programmes
(formal teaching) and the innovation
centres (informal teaching)?

Is there cohesion between KA1, KA2
and the CoVEs? What does this cohe-
sion look like? Is it, for instance, the
case that the CoVEs (partly) result
from the institution’s experience with
Erasmus+-subsidies for strategic part-
nerships (KA2)?

Can participation in the Erasmus+ pro-
gramme be characterised as a motor
of innovation or of new forms of coop-
eration? If so, why? If not, why not?

What are the chances and obstacles
for VET to give shape to an Erasmus+
programme in a sometimes cross-sec-
toral, interdisciplinary setting and/or
cooperation with other educational in-
stitutions (HE, PE/SO or AE)?

What are the needs and ambitions of
‘renewers’ at innovation centres in VET
with regard to internationalisation?

Do the needs of ‘renewers’ at innova-
tion centres in VET differ from the way
in which internationalisation is usually
defined in the subsidy applications?
And if so, how?
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and administration, where participation in Eras-
mus+ is relatively lower.

We did not observe any differences between for-
mal education in the programmes and informal
education in innovation centres, as the size of
the sample in VET innovation centres (N=3) is
too small. For more information see chapter 2.

We have no insight into the use of KA2 in the
different professional sectors, and therefore can
make no such comparison.

Of the respondents, more than half (63%) say
that their participation in Erasmus+ has led to
participation in a CoVE. Participation in Eras-
mus+ would therefore seem to have a fair
amount of influence on the participation in a
CoVE. For more information, please consult
chapter 6.

It is clear from the results that participation in
Erasmus+ has the most positive effect on inno-
vation in the cooperation with other parties (in-
and outside of the own organisation). Erasmus+
has less of an influence on innovation occurring
in, among others, innovation centres. For more
information, please consult chapter 4.

This question cannot be answered by this study.

In our study among innovation centres, we have
been unable to identify any clear needs and am-
bitions with regard to internationalisation. Based
on the conversations and contacts with VET in-
novation centres (for this study) and our own
expertise, we find that they have many doubts
about the added value of internationalisation.
For more information, please consult paragraph
4.3.

This question cannot be answered by this study.
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#  Sub-question Answer

6 How can the NA better support VET in As a result of this study, we ask ourselves

their applications for Erasmus+ subsi-  whether Erasmus+’ national actions are a good
dies for innovation initiatives and fit for the activities of VET innovation centres.
within innovation centres? Does this We see more possibilities for them in the central
require a different form of support actions, namely the CoVEs, as CoVEs are geared
from the NA compared to formal toward the development of skills ecosystems in
teaching in VET? If so, which? order to contribute to, among other things, re-

gional development and innovation; precisely
what VET innovation centres often have as their
goal as well.
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